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WHAT IS NATIONAL HISTORY DAY?

Mational History Day (NHD) is an opportunity for teachers and students to engage in real
historical research. National History Day is not a predetermined by-the-book program but an
innovative curriculum framework in which students learn history by selecting topics of interest
and launching into a year-long research project. The purpose of National History Day is to
improve the teaching and learning of history in middle and high schools. NHD is a meaningful
way for students to study historical issues, ideas, people and events by engaging in historical
research. When studying history through historical research, students and teachers practice
critical inquiry: asking questions of significance, time and place. Through careful questioning,
history students are immersed in a detective story too engaging to stop reading.

Beginning in the fall, students choose a topic related to the annual theme and conduct
extensive primary and secondary research, After analyzing and interpreting their sources and
drawing conclusions about their topics’ significance in history, students then present their
waork in original papers, exhibits, performances, websites and documentaries. These projects
are entered into competitions in the spring at local, state and national levels where they are
evaluated by professional historians and educators, The program culminates with the national
competition held each June at the University of Maryland at College Park.

Each year Mational History Day uses a theme to provide a lens through which students can I I

examine history. The theme for 2013 is Turning Points in History: People, Ideas, Events, The Each year National

annual theme frames the research for both students and teachers, The theme is intentionally HiStﬂr}F Day uses a

broad enough that students can select topics from any place (local, national or world) and any .

time period in history. Once students choose their topics, they investigate historical context, theme to pl’ﬂ‘lu'ldE‘ a lens
historical significance, and the topic’s relationship to the theme by conducting research in thruugh which students
libraries, archives and museums; through oral history interviews; and by visiting historic sites. can examine histury.

NHD benefits both teachers and students. For the student, NHD allows control of his or The theme for 2014 is Rights
her own learning. Students select topics that meet their interests. Program expectations and Responsibilities. These
and guidelines are explicitly provided for students, but the research journey is created b anjia’ thigies frame e
| | W | |

9 _ p yp e B | y y research for both students
the process and is unique to the historical research. Throughout the year students develop and teachers.
essential life skills by fostering academic achievement and intellectual curiosity. In addition,
students develop critical-thinking and problem-solving skills that will help them manage and

use information now and in the future,

The student’s greatest ally in the research process is the classroom teacher. NHD supports
teachers by providing instructional materials and through workshops at the state and
national levels. Many teachers find that incorporating the NHD theme into their regular
classroom curriculum encourages students to watch for examples of the theme and to identify
connections in their study of history across time.

National History Day breathes life into the traditional history curriculum by engaging students
and teachers in a hands-on and in-depth approach to studying the past. By focusing on a
theme, students are introduced to a new organizational structure of learning history. Teachers
are supported in introducing highly complex research strategies to students. When NHD is
implemented in the classroom, students are involved in a life-changing learning experience.
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AVIEW FROM THE TRENCHES: ONE JUDGE'S ADVICE

By Thom Rosenblum, National Park Service

As a historian with the Brown v. Board of Education National Historic Site, I've been privileged
to serve as a foot soldier in the NHD program for the past eight years. |'ve worked with students
and teachers from across the country, also judging projects in Kansas and Missouri.

As an MHD judge, | of course appreciate projects that are visually appealing and well organized
and presented. But the key to producing a top-notch project is a good topic and strong primary
source research that displays a thorough knowledge of the subject and its significance in history.

The teacher’s role in getting students involved in NHD cannot be overemphasized. First, for
students to meaningfully engage in a project, they must be inspired by history. Second, they
need to learn to think like a historian. Students must locate events in time and place and then
determine how to gather information about past events and lives. They then must not only pull
together this body of knowledge but derive meaning from it about a historical event or past life.

One of the most challenging parts of putting together a project is also one of the first steps:
selecting a topic. Topics can come from just about anyplace—a textbook or other reading,
something the student saw on TV, or from listening to a family member tell about his or her
experience. In selecting a story to tell, while it is normal to choose a well-known turning point,
such as the Brown v. Board of Education case, students should be careful not to dismiss other
topics that might at first glance seem far less momentous. One of my favorite projects was

an exhibit on how the invention of the bar code changed the world. At the outset, you could
seemingly not find a more mundane and less awe-inspiring story to tell than how the first
scanner came to ring up the sale of a 10-pack of Juicy Fruit qum in 1974, Yet the story that
unfolded clearly showed how that ubiquitous beep forever altered our lives,

Don't overlook local history, where you can often discover stories that, although less well known,
might have wide-ranging effects on individual lives and also societies. While the Brown case was
played out on the national stage, in the end desegregation was experienced in individual schocls
and changed the lives of students, teachers, administrators and their communities, Choosing

an intriguing topic right in their backyards might enable students to focus on an event that has
been largely bypassed in textbooks. It might also help students better grasp the significance

of community, as they place what happened in their own neighborhood within the context of
sweeping events in history.

Students should choose a topic carefully. Researching an uninteresting subject can make for a
very boring project. As a former history student, | can't recall how many times | chose a topic for
a research paper early in a semester only to discover several weeks down the road—tharks to
something a professor said or | read—a far more interesting subject | would really have enjoyed
sinking my teeth into. If a student is going to spend time working on a project, then it should
have some meaning.

Students should also make sure the topic they're interested in is workable. Even the most
interesting thesis can remain elusive if the research material needed isn't readily available. Say
that a student in Natchez, Mississippi, wants to focus on the dramatization of the 1913 Paterson,
New Jersey, silk workers' strike written and staged at Madison Square Garden by John Reed,
best known for his firsthand account of the 1917 Bolshevik Revolution, Ten Days That Shook the

One Judge’s
Advice

E

Don't overlook local
history, where you can
often discover stories

that, although less well
known, might have
wide-ranging effects on
individual lives and also
societies.
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World, and as the central character of the 1981 Warren Beatty film Reds. No doubt it's a great
topic. But if the student doesn't have access to sources like the local Paterson newspapers of the
time and collections such as the John Reed Papers, he or she will have a hard row to hoe.

Another common pitfall is choosing a topic that is too wide. The subject of Brown v. Board of
Education has great appeal for students eager to learn about an event that truly transformed
the United States. But it is a very broad, complex topic. | cannot recall how many times |

have been asked by a student, " Can you tell me what you know about the Brown v. Board of
Education case?” More often than not | end up advising the student to do a bit more research
and develop a list of questions that will shed light on specific aspects of this important LS.
Supreme Court case.

Plan on narrowing your focus sufficiently so that you can completely explore it—and hopefully
teach the judges something new and fresh in the process. One way to lock at it: it would require
a book-length essay or an entire exhibit gallery, at the very least, to do justice to the full story of
the Brown case. That much information will not fit into an NHD project. A good way to know if

a student has come up with a workable topic is whether he or she can state it as a question—
such as "What impact did the Brown v. Board of Education case have on African-American
teachers?” or "How is the Brown case related to the Fourteenth Amendment?”

As important as choosing a good topic is finding the sources to help tell the story. No project
should be attempted on the basis of just textbooks or a couple of sources. At the outset, students
should read as many secondary sources on their topic as they can find. This preliminary research
will not only provide an overview of the topic but help to place it in historical context. However,
students should also work toward developing a critical eye when deciding what sources they
can trust and which ones should be questioned. A good example of where a student needs to
tread carefully is the sea of rapidly proliferating websites. Sometimes these can be very helpful,
especially if they are archival websites, which can provide direct access to primary documents,
But websites must always be carefully evaluated, since many are filled with inaccurate
infarmation and ill-founded opinions. The most telltale sign of a trustworthy site as opposed

to one that's questionable is whether the author provides footnotes, showing the sources for
the facts and ideas included in the online work. Much the same can be said about secondary
sources. If annotation is not provided, a book or article should not automatically be viewed as a
reliable source.,

In addition to a critical use of secondary sources, primary source documents are of primary
importance to successful NHD projects. First, of course, the student needs a clear understanding
of just what a primary source is. | have had more than one student tell me and other judges that
their primary sources were textbooks, articles and websites, and I've seen secondary sources
such as these listed in bibliographies under primary sources, Such students have obviously
misunderstood the true definition of primary sources. While secondary sources such as textbooks
or biographies can provide information based on primary sources, they remain the product of
somebody else’s research and interpretation. The Supreme Court transcripts of the Brown v.
Board of Education case are a primary source. Richard Kluger's book on the case, Simple Justice,
while an excellent historical account that quotes from the case transcripts, is not. Primary sources
offer students a unique opportunity to leam from the firsthand accounts of an event, a life, a
moment in time in their original form, generally without explanation or interpretation.

As with secondary sources, however, students should take care in looking at primary source
documents. Just because a letter was written by a participant while an event was taking place

National History Day 2014




does not mean the information provided presents a fair and unbiased account. In addition to knowing who created the document and when

and where it was created, students should be aware of factors that might have influenced the author's view of an incident—for example, what
was the author's motivation for writing about the event. Another example involves political cartoons, which can be a great source that offers
insight into attitudes toward key figures and events. Through cartoons, students can learn much about public opinion on topics ranging from the
presidents to suffragists. Yet as researchers, they must keep in mind that any cartoon is slanted, to reinforce the artist's opinion or a newspaper or
magazine's view. They cannot be treated as evidence of the way things actually were nor even of how everyone felt about the way things were.

One final word of advice: Never be afraid to ask for help. Teachers, librarians, archivists, historians and other staff members of local and state
museums and historical societies will dive right in to help anybody working on an NHD project. You might find an expert on a certain topic right

in your own hometown. And if there is a Mational Park nearby, give the staff a holler. The National Park Service is a vast system, and it would be
hard to find a topic that some park doesn't have information on—uwhich they will gladly provide to anyone who asks for help.

Courtesy of Kansas State Historical Society, Topeka, Kansas
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Abert H. Small
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The Albert H. Small Normandy: Sacrifice for Freedom
Student & Teacher Institute

National History Day announces an exciting and unique summer institute for
teachers and students. In June 2014, fifteen student/teacher teams will engage in a
rigorous study of D-Day and World War Il. Students and teachers will be immersed
in lectures presented by leading World War Il historians, participate in a scholarly
study of the war memorials in the D.C. area and walk in the footsteps of history on
the beaches of Normandy. Students will study about and make presentations on
various aspects of the Normandy Campaign. The last day in Normandy will be a
day of remembrance. The students will lay a wreath at the American Cemetery and

present eulogies based on individual pre-institute research of a soldier who made
the ultimate sacrifice.

For more information please visit www.nhd.org/normandyinstitute.htm
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RIGHTS AND RESPONSIBILITIES IN HISTORY

This year's theme, Rights and Responsibilities in History, is broad. This means you can choose a topic
that allows you to explore your own interests, whether it's science, politics, the arts, education—you
name it. Inspiration can come from most anyplace: local history, your textbooks or perhaps recent
headlines, TV shows or even the latest Twitter feed. As a student, it's your right to find a topic that
you want to find out more about, but you also have responsibilities: to choose carefully and develop
your NHD praject in ways that best use your talents and abilities. Listed below are some examples
of different kinds of projects that address this year's theme. Turn to the list of sample topics on page

R f gh fs & 12 for more ideas.

Res POnsi bilities Next think about this year's theme. What are rights? Are responsibilities always attached to rights? Are

fﬂ Hfstory there times when rights protect some while disenfranchising others—and is that fair? Do we have
economic rights? Are civil rights upheld at the same level for everyone in the United States? What

are our rights as global ditizens? And what about animal rights—do humans bear responsibility for

nonhumans? These are just a few questions you might ask as you begin your research.

Rights have taken many different forms. America's founders believed that individuals had certain

ﬁ fundamental rights, simply by virtue of being human, but slaves did not share those “unalienable”
.. With rights come rights. In Father .mcieties. rights depen.ded on be.ing a member ufr a grou.p or class. T_he Fastes
responsibilities, whether they of Brahmin India and the aristocracy in England are examples of societies where birthright
involve exercising rights within predetermined an individual’s role. Human institutions—governments, churches, corporations and
specified limits or ensuring the other entitiess—have also enjoyed rights, sometimes bestowed on them by their constituents, and
rights of others... sometimes seff-bestowed.

With rights come responsibilities, whether they involve exercising rights within
specified limits or ensuring the rights of others. You might find it tempting to focus
mosthy on rights in your project, but remember that this year's theme also encompasses
responsibilities. Leamning about and explaining the correlation between rights and
responsibilities might in fact help you become a better researcher and writer, in
addition to deepening your understanding of your topic.

To explore a topic's historical importance, you have to answer the question, "5o
what?" You must address questions about time and place, cause and effect, change
over time, and impact and significance. Always try to do more than just describe what
happened. Draw conclusions about how the topic affected individuals, communities,
other nations and the world as a whole. This helps give your research historical context,

Science and technology provide abundant topics. The conflict between the rights
and responsibilities of scientists could be illustrated by a performance of Galileo's
experience with the Roman Inquisition in 1633 or a documentary about J. Robert
Oppenheimer and other Manhattan Project scientists who worried about the future
of atomic and nuclear weapons. How has technology such as the printing press and
television changed our views on our rights and responsibilities?

If you find politics intriguing, you might choose to explore the origins and impact

of key documents related to rights. You could write a paper investigating England’s
Letteieganding vate fRESE-yearlds, Nationa) ArchiSs Bill of Rights in 1689—or the American version, written a century later. Students involved with
|ocal history might create an exhibit examining the development of their state constitutions or
town charters, to discover the rights and responsibilities of people and governments and how

| _ they have changed over time.
Rights & Responsibilities



Great thinkers have often deliberated the rights and responsibilities of individuals and society. 4 performance might analyze the origins and impact of
Mary Wollstonecraft's feminism, while a documentary could explore the relationship between the Industrial Revolution and Karl Manx's views of the
rights and responsibilities of workers and owners. What ather thinkers or philosophers have influenced rights in histary?

Spedific rights can make excellent topics. A performance might probe the evolution of freedom of the press in America and the ethical obligations of
journalists. A documentary could analyze the origins of the right to receive a free elementary education, found in the UN's Universal Declaration of
Human Rights of 1948, which implies a governmental responsibility to provide free education. How did the legal right of slaves to buy their freedom
affect Latin American societies?

You might choose to research the rights and responsibilities conferred by citizenship. A website could compare the meaning of citizenship in the
ancient Greek city states of Athens and Sparta. The evolution of income tax in America would make an excellent exhibit, while a documentary could
explore the duty of military service in a society such as Meiji Japan (1868-1912) or 20%-century lsrael.

Perhaps you're interested in the rights and responsibilities of family members. A paper could analyze the practice of suttee, a custom formerly
practiced in India in which widows were burned along with their husband's bodies, while an exhibit might discuss the development of married
women's property rights in 19"-century America, How have the rights and obligations of parents and children changed over time in America and
China?

Students can also examine the experience of different groups. A performance might analyze how economic and political changes affected the obligations
and rights of lords and vassals in medieval Europe, while a documentary might explore the development of affirmative action in the United States. An
exhibit could evaluate the consaquences for Sri Lanka of the different rights of the Sinhalese and Tamil people while it was a British colony.

Many powerful projects could come from studying the denial of rights and the struggle to gain rights. An exhibit might analyze the role of different
women's organizations such as the National Woman's Party in winning female suffrage, while a documentary could explore the impact of a key
individual such as Mohandas Gandhi in earning India's political freedom. What events in the American Civil Rights Movement could be dramatized in
performances?

Nations and governments also have rights and responsibilities. How did the extraterritoriality rights of Europeans affect 19%-century China? A paper
might examine how the idea of the "White Man's Burden” affected American foreign policy early in the 19th century. The changing views of the
American government's responsibilities for the poor in the 20th century might make a good website.

You might choose to research topics related to religion and churches. An exhibit could investigate the relationship between the Mexican Revolution
and the privileges the Catholic Church enjoyed in Mexico. What impact did the notions of religious duty have on the Crusades? A dramatic
performance could recount the conflict between Ann Hutchinson’s idea of religious freedom and governmental responsibility to enforce orthodoxy in
17"-century Massachusetts,

The economy provides excellent topics. Compelling documentaries or performances could focus on events such as the Homestead or the Pullman
strikes of the 1890s, in which workers and owners struggled over rights. A paper could look at the development of corporate rights in America,
perhaps focusing on court cases such as the Charles River Bridge case of 1837 or the conflict between corporate rights and government responsibility
in the antimonopoly struggles of the late 19th and the early 20th centuries. A website might analyze the battle for land reform in a Latin American
country such as Nicaragua, which pitted the rights of peasants against the rights of wealthy landowners.

Whether you're focusing on a well-known event in world history or a little-known individual from a small community, you should place your project
into historical perspective, examine its significance in history, and show development over time. All studies should include an investigation into
available primary and secondary sources, analysis of the evidence, and a clear explanation of the relationship of the topic to the theme.
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* Busting the Trusts: Progressives and the Government Duty to
Ensure Competition

 The Elizabethan Poor Law: Rights vs. Responsibilities

# |efferson, War and Embargo? The Embargo Act of 1807 and the
Constitution

» Nazi Germany and the Rights and Responsibilities of a “Superior "
Race

= A Philip Randolph: Labor and Civil Rights Activist

* “Reaching the Heart of Africa”: The Africa Inland Mission and
Evangelism

* The FHA, HUD and Federal Respansibilities for Housing in 20th-
century America

* The British East India Company: Rights, Responsibilities and Profits
= Horace Mann and the State's Duty to Provide Education

* The Geneva Convention and the Rights of POWSs

» Eisenhower and the Integration of Central High: Civil Rights and
Federal Responsibilities

* Emmeline Pankhurst and the Fight for Women’s Suffrage in
England

» Keeping the Workers Quiet: Corporate Welfare in 1920s America

* No Right to Leave: The Berlin Wall

* The ACLU and the Defense of Liberty in America

* Emilio Aguinaldo: Fighting for Filipino Rights

* Put the Preachers in Jail: The Great Awakening in Connecticut

* The Inquisition: Enfarcing Orthodoxy vs. the Right to Dissent

* Rights Trampled: Andrew Jackson vs. the Cherokees

» Blacks, Whites, Coloreds, Indians: Competing Rights in South Africa

* The Wagner Act and the Rights of Labor

Rights &

» Trade Rights During the Napoleonic Wars: Freedom of the Seas?
« Truth Is a Defense: John Peter Zenger and Freedom of the Press

* Pure Democracy in Actions: The Rights and Responsibilities of
Citizens in Classical Athens

» Married Women's Property Acts in 19th-century America
 Andrei Sakharov and Human Rights in the Soviet Union
* Lonely Voices: Conscientious Objectors in World War Il America

» Mobles, Knights and Serfs: Rights and Responsibilities in Medieva
France

 The Great Railroad Strike of 1877: Workers’ Rights, Government
Responsibilities

* ustifying Rebellion: John Locke and the Right to Revolution
» A Duty to Protect Children: The Children’s Bureau
* Spanish Colonists and the Right to Mita Labor in Colonial Peru

» "No Taxation Without Representation”: The Stamp Act and the
Coming of the America Revolution

* No Rights Left: Comfort Women and the Japanese Imperial Army,
1932-1945

* The American Indian Movement (AIM)
* The Quebecois: Minority Rights in Canada

» The Treaty System: National Obligations and the Qrigins of World
War |

» The Curt Flood Case: Free Agency for Athletes
 The Mexican Revolution and the Rights of Peons

» The "Praying Indian”: Rights and Responsibilities in Puritan New
England

» Changing ldeas of Citizenship in Ancient Rome

* The Scopes Trial and the Right to Teach Evolution in America




» Pledge to Mutual Defense: NATO's Role in the
Cold War
* John Muir and the Duty to Save the Environment
» Daniel O'Connell and Catholic Emancipation in
1
19th-century Ireland
» Mormons and Freedom of Religion in America
» Restricting the Rights of Parents: Family Planning :
in China 3
» Mary Church Terrell: Advocate for Women and ;
African-American Rights
o The Platt Amendment: Limits on Cuba’s MNational S TR T
Rights Lcid of the few sball b
» The New York City Draft Riots and the Duty of
Military Service
» Bartholomew de las Casas and the Rights of ights in recest yoars than i
Indians in Caolonial Latin America
= The Mational Organization for Women and the
Struggle for the Equal Rights Amendment
* Bismarck and the Creation of a Welfare State in
Germany :
» Development of Water Rights: Struggle Qver the
Colorado River e
« Adam Smith and the Right of Free Trade -
» The Regulators: Rights and Responsibilities in the
Carolina Backcountry
o The Treaty of Versailles and National Self-
Determination
» Miranda v. Arizona and the Rights of the Accused LB Message anVating Rights, Mational Archives

* How to Dress: Changing Rights of Muslim Women
* |apanese—American Rights and Responsibilities in World War Il
» The 5truggle for Aboriginal Rights in Australia

» The Duty of Revenge and the Practice of Adoption Among the Iroquois in Colonial America
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NATIONAL HISTORY DAY AND THE COMMON CORE STATE STANDARDS:
CONNECTIONS AND CORRELATIONS

Developed by
Kristen McDaniel
Social Studies Education Consultant, Wisconsin Department of Public Instruction

Sarah Klentz
State Coordinator, Wisconsin National History Day, Wisconsin Historical Society

Stephanie Hartman, Ph.D.

Social Studies Content Specialist, Colorado Department of Education

The Wisconsin Department of Public Instruction does not discriminate on the basis of sex, race,
color, religion, creed, age, national origin, ancestry, pregnancy, marital status or parental status,

CON N E CT n’ ON 5 sexual orientation, or disability.

A ND National History Day (MHD) is a year-long curriculum program for students in grades 6-12. Its
C OR R ELA Tf ONS methodology includes extensive primary and secondary research into a topic of choice related

to an annual theme. Teachers guide students through a project-based learning experience, which
pulls together Common Care State Standards for English Language Arts, especially the appendix
outlined as Literacy in History/Social Studies, Science, and Technical Subjects, in a meaningful and
coherent fashion. National History Day is unique in the sense that it requires both informative
and argumentative writing of students who conduct research based on their own questions and
interests as they relate to the NHD theme. Annually, students may enter their research project
into a national competition that begins at the regional or state level.

In addition to recent research findings (http:/fwww.nhd.org/NHDwarks.htm}, which indicate that
History Day students outperform their non-History Day peers in all subject areas, History Day is
an instructional methodology that meets the highest levels of required social studies standards.

KEY
The standard is in boldface type.

A one- to two-word description is in red boldface (thanks to the Disciplinary Literacy Team at
the Wisconsin Department of Public Instruction and Doug Buehl for the wording).

Descriptions of application(s) ta NHD are in the right column, highlighted in blue.

This publication is available from:

COMNTENT AND LEARNING TEAM

Wisconsin Department of Public Instruction
Madison, Wl 53707

(608) 266-2207

hittpzffical dpi.wi.govifiles/cal/pdiinhd.coss.pdf

Bulletin No, 13069

@ JANUARY 2013 Wisconsin Department of Public Instruction
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CC55 Standard
Anchor Standard

(6-8)

(9-10)

(11-12)

Ties to National History Day

Reading/History
{RH) 1

Explicitiimplicit

Cite spedific textual
evidence to support
analysis of primary and

Cite specific textual evidence
to support analysis of primary
and secondary sources,

Cite specific textual evidence
to support analysis of primary
and secondary sources,

Students must use multiple resources,
including both primary and secondary
historical sources, and conduct extensive

meanings secondary saurces, attending to such features connecting insights gained analysis for applicability to their research
as the date and origin of the | from specific details to an question and thesis.
information. understanding of the text as
a whole.
RH 2 Determine the central Determine the central ideas Determine the central ideas | Students must analyze primary and
Main ideas ideas or information of | or information of a primary or | or information of a primary or | secondary resources and determine their
a primary or secondary | secondary source; provide an | secondary source, providing | main idea to see if it can be used lo prove
source; provide an accurate summary of how key | an accurate summary that their thesis statement.
accurate summary of the | events or ideas develop over | makes clear the relationships | NHD has word and time limits 1o which
source distinct fram prior | the course of the text, among key details and ideas. | eyidante must adhere. The skill of
knowledge or opinions. determining main ideas in a primary or
secondary source is key to keeping to
these limitations.
RH 3 Identify key steps in Analyze in detail a series of Evaluate various explanations | Students use multiple primary and

Text relationships

a text’s description of

a process related to
history / social studies
{e.g., how a bill becomes
a law, how interest rates
are raised or lowered),

events described in a text;
determine whether earlier
events caused later ones or
simply preceded them.

for actions or events and
determine which explanation
best accords with textual
evidence, acknowledging
where the text leaves matters
uncertain.

secondary sources to triangulate
information to increase the likelihood of
accuracy, and consider the best evidence
and arguments put forward by source
authors,

Students use key steps, details and cause/
effect to both deconstruct and synthesize
relationships between events of their
topic to create greater understanding and
critically evaluate consequences,

RH 4 Determine the meaning | Determine the meaning of Determine the meaning of The meaning of words is often embedded
Vocabulary of words and phrases as | words and phrases as they words and phrases as they in historical context. This is taught as a
they are used in a text, | are used in a text, including | are used in a text, including | Histary Day skill,
including vacabulary vocabulary describing analyzing how an author uses | syydents need to read, understand and
specific to domains political, social, or economic | and refines the meaning of apply often complex vocabulary as they
related to histary f social | aspects of history / social a key term of the course of | caak 't write and prove their thesis.
studies. studies a text (2.q., how Madison
defines faction in Federalist
No. 10]).
RH5 Describe how a text Analyze how a text uses Analyze in detail how a Text structures in history are often causal

Text structure

presents information
{e.g., sequentially,
comparatively, causally).

structure to emphasize
key points or advance an
explanation or analysis

complex primary source is
structured, including how key
sentences, paragraphs, and
larger portions of the text
contribute to the whale,

or sequential. NHD students must l2arm
the difference between these twa text
structures as well as how to use them in
their argument.

The ability to determine text structure aids
students as they critically evaluate and
analyze information as it applies to their
OWn Work,

RH &

Author purpose/
perspective

Identify aspects of a text
that reveal an authaor's
point of view or purpose
(e.g., loaded language,
inclusion ar avoidance of
particular facts).

Compare the point of view of

two or more authors for how

they treat the same or similar
tepics, including which details
they include and emphasize in
their respective accounts.

Evaluate authors' differing
points of view on the same
historical event or issue by
assessing the authors’ claims,
reasaning and evidence,

Students must conduct extensive analysis
on their chosen primary and secondary
resources for bias, reliability and
applicability to their research question.
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RH 7 Integrate visual Integrate quantitative or Integrate and evaluate Students present their theses and research
Visual literacy/ information (e.q., technical analysis (e.g., multiple sources of through multiple formats {e.g., digital
technology in charts, graphs, charts, research data) with infarmation presented in media and websites),
photegraphs, videos qualitative analysis in print or | diverse formats and media Students are not always familiar with
or maps) with other digital text. (e.0., visually, quantitatively, | the type of format in which a primary
information in print and as well as in words) in order | or earonda ry source may be presented.
digital texts. to address a question or solve | gor example, student researchers are
a problem. encouraged to collect evidence such as
census records and other forms of data
related to their topics.
RH 8 Distinguish among fact, | Assess the extent to which Evaluate an author's premises, | Mot only are students expected to take
Argument and opinion and reasoned | the reasoning and evidence | claims and evidence by their own stand with a thesis statement,
support judgment in a text in a text support the author's | corroborating or challenging | but they must be able to use primary and
claims. them with other information. | secondary historical sources ta prove it,
Ta do so, they will leam the skills needed
to determine the difference between fact
and opinion In resources, and work with
the text to see where it fits into what they
are claiming.
It isn't enough to just réad the
information, Students need 1o identify the
supports to the arguments as well. This
practice serves as a madel faor suppart of
their own arguments,
RH 9 Analyze the relationship | Compare and contrast Integrate information Students’ defense of their thesis using
Multiple texts between a primary and | treatments of the same from diverse sources, both multiple sources is an integral part of NHD
secondary source on the | topic in several primary and primary and secondary, into work and presentation.
same topic. secondary sources. a coherent understanding Students must understand the difference
of an idea or event, noting between a primary and secondary source
discrepancies among sources. | wirh NHD competition.
RH 10 By the end of grade 8, By the end of grade 10, read | By the end of grade 12, read | The use of primary sources in NHD
Text complexity read and comprehend | and comprehend history / and comprehend history / encourages students to read at and
history / social studies | social studies texts in the social studies texts in the beyond their grade level text complexity
texts in the grades 6-8 | grades 9-10 text complexity | grades 11-12 text complexity | level,
text complexity band band independently and band independently and Differentiation of primary sources used
independently and proficiently. proficiently. to validate their thesis gives students
proficiently the opportunity to see texts of higher
complexity than they may be accustomed
1o reading.
Text complexity, according to the CCS5,
consists of qualitative and readeritask
measures a5 well as quantitative measures
such as Lexile scores. By tying primary
sources into thelr research, students use

different levels of meaning to the task al
hand {proving their thesis),

onsibilities

Rights &




CCS5 Standard
Anchor Standard

(6-8)

{9-10)

(11-12)

Ties to National History Day

Writing/History
(WHST)

1

Argumentative
writing

Write arguments focused on

discipline-specific content.

a. Introduce claims)
about a topic or issue,
acknowledge and
distinguish the claim{s)
from alternative or
opposing claims, and
arganize the reasons and
evidence logically.

b, Support claimis) with
logical reasoning and
relevant, accurate
data and evidence
that demonstrate an
understanding of the
tapic or text, using
credible sources.

. Use words, phrases,
and clauses to create
cohesion and clarify the
relationships among
claim{s), counterclaims,
reasons and evidence,

d. Establish and maintain a

formal style.

')

e. Provide a concluding
statement or section that
followes from or supparts
the argument presented.

Write arguments focused on
discipline-specific content,

.

b.

C.

o

Introduce precise claimi(s),
distinguish the claim(s)

from alternate or opposing
claims, and create an
arganization that establishes
clear relationships amang
the claim(s), counterclaims,
reasons and evidence,
Develop claim{s) and
counterclaims fairly,
supplying data and evidence
for each while pointing out
the strengths and limitations
of both claimis) and

counterclaims in a discipline-

appropriate form and in a
manner that anticipates the
audience’s knowledge level
and concerns.

lse words, phrases and
clauses to link the major
sections of the text, create
cohesion and clarify the
relationships between
claim{s) and reasons,
between reasons and
evidence, and between
claim{s) and counterclaims.
Establish and maintain a
formal style and objective
tone while attending to the
norms and conventions of
the discipline in which they
are writing.

. Provide a concluding

statement or section that
follows from or supparts the
-’QLII'I'IEI'I[ ;ITE'SEI"I'.EG.

Write arguments focused on
discipline-specific content,

a,

b.

.

(=8

m

Introduce precise,
knowledgeable claim(s),
establish the significance
of the claim(s), distinguish
the claim(s) from alternate
ar apposing ¢laims, and
create an organization
that logically sequences
the claimi(s), counterclaims,
reasons and evidence

Develop claim(s) and
counterclaims fairly and
thargughly, supplying the
mast relevant data and
evidence for each while
pointing out the strengths
and limitations of bath
claim(s) and counterclaims
in a discipline-appropriate
farm that anticipates the
audience’s knowledge
level, concemns, values and
possible biases.

. Use words, phrases and

clauses as well as vaned
syntax o link the majer
sechions L."[ l:"ll':' |.EI'§'|. Cregle
cohesion and clarify the
relationships between
claim(s) and reasons,
between reasons and
evidence, and between
claim{s) and counterclaims.

, Establish and maintain a

formal style and objective
tone while attending to
the norms and comventions
af the discipline in which
they are writing.

Provide a concluding
statement or section that
follows from or supports
the argument presented,

Students must form thesis stalements
based on self-directed research questions.

Students must use primary and secondary
resources 1o prove their thesis, based on
research questions.

Students must research claims to support
{and refute) their thesis.

Students must conclude any presentation
with a segment that supports their thesis.

Students must Write 8 process paper

that outlines what resources were used,
and differentiates between primary and
secondary sources,

All of this is in written form (process
paper) regardless of the presentation of
the final project.

Studenits must understand all perspectives
of an issue as they seek to strengthen the
suppart of their own thesis.

Mational His
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WHST 2

Informative/
explanatory

writing

Write informative /
explanatory texts, including
the narration of histarical
events, scientific procedures
! experiments or technical
ProCesses.
a. Introduce a topic clearly,
previewing what is
to follow; organize
ideas, concepts and
infarmation into broader
calegovies as appropriate
to achieving purpose;
include formatting (e.g.,
headings), graphics
(e.g., charts, tables) and
multimedia when useful
to aiding comprehension.
. Develop the topic with
relevant, well-chasen
facts, definitions, concrete
details, quotations or
ather information and
examples,

lJse appropriate and
varied transitions to
create cohesion and
clarify the relationships
among ideas and
concepts.

o

[al

=

. Use precise language
and domain-specific
vocabulary to infarm
about or explain the
topic.

. Establish and maintain a
farmal style and objective
tona.

o

Provide a concluding
statement or section that
fallows fram and supports
the information ar
explanation presented.

Write informative / explanatory

texts, including the narration

of historical events, scientific
procedures | experiments or
technical processes,

a. Introduce a topic clearly and
organize ideas, concepts
and information to make
important connections
and distinctions; include
formatting (e.g., headings),
graphics {e.g., figures, 1ables)
and multimedia when useful
to aiding comprehension,
Develop the topic with
well-chosen, relevant and
sufficient facts, extended
definitions, concrate
details, quotations or
other information and
examples appropriate to the
audience’s knowledge of the
topic.

. Use varied transitions and
sentence structures to link
the major sections of the
text, create cohesion and
clarify the relationships
among ideas and concepts.

(=

e

(=

. Use precise language and
domain-specific vocabulary
to manage the complexity of
the topic and convey a style
appropriate to the discipline
and context as well as to the
expertise of likely readers,
Establish and maintain a
farmal style and objective
tone while attending to the
norms and conventions of
the discipline in which they
are writing.

Provide a concluding
statement or section

that follows from and
supports the information or
explanation presented (e.g.,
articulating implications or
the significance of the topic).

L

Write informative / explanatory

texts, including the narration

of historical events, scientific

procedures { experiments or

technical processes.

a. Introduce a topic clearly and
organize complex ideas,
concepts and information
so that each new element
bwilds on that which
precedes it to create a unified
whole; include formatting
(e.g., headings), graphics
(e.g., figures, tables) and
multimedia when useful to
aiding comprehension

. Develop the topic thoroughly
by selecting the most
significant and relevant facts,
extended definitions, concrete
details, quotations, or ather
information and examples
appropriate to the audience’s
knowledge of the topic.

Use varied transitions and
sentence structures to link
the major sections of the text,
create cohesion and clarify
the relationships amaong
camplex ideas and concepts.

[=n

[al

(=8

. Use precise language and
domain-specific vocabulary,
and techniques such as
metaphaor, simile and analogy
to manage the complexity
of the topic; convey a
knowledgeable stance in a
style that responds to the
discipline and context as well
as ta the expertise of likely
readers.

. Pravide a concluding
statement or section that
follows from and supports the
information or explanation
presented {e.q., articulating
implications or the
significance of the topic).

il

Students arganize research and their
writing through rigorous analysis of
primary and secondary sources.

Students who choose to write a paper
for their presentation must follow
expected writing conventions, including
content-specific vocabulary,

Even students who are creating
exhibits, documentaries, websites

and performances will be writing text
(scripts, narrations, captions/labels,
etc.), Each of these will need to be
organized clearly and fit categary
guidelines.

Students must write using a formal
style that refrains from using opinion
statements; rather, writing is structured
on cause and effect, argument and
support.

All projects must have clearly written
and stated conclusians that bring
clasure to the presentation.

WH5T 3
Marrative

' WHST 4

Task, purpose and

audience

(Mot applicable as a
separate reguirement in
social studies.)

Produce clear and coherent
writing in which the
development, arganization
and style are appropriate to

task, purpose and audience,

(Mot applicable as a separate
requirement in social studies.)

Produce clear and coherent
writing in which the
development, organization and
style are appropriate to task,
purpose and audience.

(Mot applicable as a separate
requirement in social studies.)

Produce clear and coherent

writing in which the
development, arganization and
style are appropriate to task,
punpose and audience.

Students produce a process paper for
each project in which the development,
organization, and style are appropriate
to 1ask, purpose, and audience.

sponsibilities




WHST 5
Writing process

With some guidance

and suppart fram peers
and adults, develop

and strengthen writing

as needed by planning,
revising, editing, rewriting
or trying a new approach,
focusing on how well
purpose and audience have
been addressed.

Develop and strengthen
writing as needed by planning,
revising, editing, rewriting

ar trying & new approach,
focusing on addressing what is
most significant for a specific
purpose and audience.

Develop and strengthen writing
as needed by planning, revising,
editing, rewriting or trying

a new approach, focusing

on addressing what is most
significant for a specific purpose
and audience.

Revision is an essential component

of the NHD process. Students can

get multiple points of feedback bath
within the classroom and within the
competition cycle,

Students develop a thesis statement,
then plan, revise, edit and rewrite on a
topic of historical significance, focusing
on that which is most significant for a
specific purpose and audience.

WHST 6
Technology

Use technology, including
the Internet, to produce and
publish writing and present
the relationships between
information and ideas
clearly and efficiently.

Lse technology, including the
Internet, to produce, publish
and update individual or
shared writing products, taking
advantage of technology’s
capacity to link to other
information and to display
information flexibly and
dynamically.

Use technology, induding the
Internet, to produce, publish
and update individual or shared
writing products in response

to ongoing feedback, including
new arguments or infarmation.

Students chocsing 10 present via
website must use Intemet technology
as a presentation tool,

Many NHD students spend at least
some of their research time — but not
all = online, While anly a small fraction
af all the research matenial that exists
is available online, there is an ever
increasing amount of primary sources
that students can find on the web (for
example, many universities are putting
their archival material online).

Documentary students will be working
with technology through the use of
digital cameras and editing software,

Many NHD students use anline writing
tools (such as Google docs/drive, My
Big Campus, elc.) to share resources,
collabarate with teachers, peers and
others, work through the writing
process and recelve feedback.

WHST 7

Inquiry and
research

Conduct short research
FI['}JIEI'_[& 10 answer a
question (including a

self- generated question),
drawing on several sources
and generating additional
related, focused questions
that allow for multiple
avenues of exploration,

Conduct short as well as
more sustained research
projects 1o answer a guestion
{including a self-generated
question) or solve a problem;
narrow or broaden the
inquiry when appropriate;
synthesize multiple sources
on the subject; demonstrating
understanding of the subject
under investigation.

Conduct short as well as more
sustained research projects to
answer a question (including a

self-generated question) or solve

a problem; narrow or broaden
the inquiry when appropriate;
synthesize multiple sources
on the subject; demonstrating
understanding of the subject
under m'-.-'esn-ga:uan.

NHD is:a research-based project.

Students must decide upan a topic
that matches the given NHD theme
for the year and conduct wide-ranging
research basaed on enginal research
questions.

Students must use multiple resources
including both primary and secondary
historical sources, and conduct
extensive analysis on their chosen
resources for bias, reliability and
applicability to their research guestion,
As students delve into their topics,

they focus or broaden their research as
appropriate to their inguiry.

WHST 8

Relevant and
reliable resources

Gather relevant information
from multiple print and
digital sources, using search
terms effectively; assess the
credibility and accuracy of
each source; and quote of
paraphrase the data and
conclusions of others while
avoiding plagiarism and
following a standard format
for citation.

Gather relevant information
from multiple authoritative
print and digital sources, using
advanced searches effectively;
assess the usefulness of

each source in answering the
research question; integrate
information into the text

selectively to maintain the flow

of ideas, avoiding plagiarism
and following a standard
format for citation.

Gather relevant information from
multiple authaoritative print and
digital sources, using advanced
searches effectively; assess the
strengths and limitations of each
source in terms of the specific
task, purpose and audience;
integrate information into the text
selectively to maintain the flow
of ideas, avaiding plagiarism and
overreliance on any one source
and following a standard format
for citation.

Students must be able to distinguish
between primary and secondary
SOUTCEs.

Students are expected to use a
standard citation format in their
presentations, and must tm in an
annotated bibliography separating
primary and secondary sources
regardless of their method of
presentation.

National Histary Day 2014




WHST 9

Evidence for
analysis and
reflection

WHST 10
Routine writing

r twa) for a range
pline-specific

Rights & Responsibilities

purposes a

audiences.

or a day

scipline-

The vast majority of the texts used in
NHD are informational texts rather than
literary texts.

Students must Use multiple
informational texts {primary and
secondary historical sources) 1o prove
their thesis,

Work for NHD is broken down into
many sections, some specified by
teachers, others at the discretion of the
student. Some writing is done during
brief periods while researching; other
writing is completed over a period of
time, allowing students to reflect on
their writing and utilize the writing
process.




CC55 Standard
Anchor Standard

(6-8)

(9-10)

(11-12)

Ties to National History Day

Speaking and
Listening (SL) 1
Collaboration

Engage effectively in a range
of collaborative discussions
lone-gn-one, in groups and
teacher-led) with diverse
partners on grade & topics,
texts and issves, building on
others' ideas and exprassing
their own clearly.

a,. Come to discussions
prepared, having read or
studied required material;
explicitly draw on that
preparation by referring
to evidence an the topic,
text or issue to probe and
reflect on ideas under
discussion.

b. Follow rules for collegia

discussions, set specific

goals and deadlines, and
define individual roles as
needed.

Pose and respond to

specific questions with

elaboration and detail

by making comments

that contribute to the

topic, text o issue under
discussion,

]

d. Review the key
ideas expressed
and demonstrate
understanding of
multiple perspectives
through reflection and
paraphrasing.

Initiate and participate effectively
in a range of collaborative
discussions (one-on-one, in
groups and teacher-led) with
diverse partners on grades

9-10 topics, texts and isstes,

building on others” ideas and

expressing their own clearly and
persuasively.

a. Come to discussions prepared,
having read and researched
material under study; explicitly
draw on that preparation by
referring to evidence from
texts and other research on
the topic or issue to stimulate
a thoughtiul, well-reasoned
exchange of ideas.

b. Work with peers to set rules
for collegial discussions and
decision-making {e.q., informal
consensus, taking votes on
key issues, presentation of
alternate views), clear goals
and deadlines, and individual
roles as needed.

Propel conversations by
posing and responding to
questions that relate the
current discussion to broader
themes or larger ideas,
actively incorporate others
into the discussion: and clarify,
verify, or challenge ideas and
conclusions.

Respond thoughtfully

to diverse perspectives,
summarize points of
agreement and disagreement,
and, when warranted, qualify
or justify their own views

and understanding and make
new connections in light of
the evidence and reasoning
presented.

Ll

(=B

[nitiate and participate
effectively in a range of
collaborative discussions (one-
on-one, in groups and teacher-
led) with diverse partners on
grades 1112 topics, texts and
issues, building on others'
ideas and expressing their own
clearly and persuasively.

a, Come to discussions
prepared, having read and
researched material under
study; explicitly draw on
that preparation by referring
to evidence from texts
and other research on the
LopeC or 1ssue o stimulate
a thoughtful, well-reasoned
exchange of ideas.

b. Work with peers to promote
civil, democratic discussions
and decision-making, set
clear goals and deadlines,
and establish individual
roles as needed.

c.Propel conversations by
posing and responding

to questions that probe
reasaning and evidence;
ensure a hearing for a full
range of positions on a
topic or issue; clarify, verify
or challenge ideas and
conclusions; and promote
divergent and creative
perspectives

d. Respond thoughtfully
to diverse perspectives;
synthesize comments,
claims and evidence made
on all sides of an issue;
resalve contradictions when
possible; and determine
what additional information
or research is required 1o
deepen the investigation or
complete the task,

MHD students who choose to work

in groups instead of individual
competition will wark on effective
participation skills with peers on their
chosen topic,

The NHD competition cycle also
provides oppartunities for students to
discuss their scholarship with members
of a professional community.

Students are encouraged to seek
personal interview sources,

Skills learned as part of the NHD
process often include collaborative
group analysis for case sludies.

Mational His
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Interpret infarmation

Integrate multiple sources of

Integrate multiple sources

Students choosing presentation

farmation presented in diverse media | information presented in diverse | of information presented in types such as exhibits, websites,
analysis and farmats {e.g., visually, media or formats (e.g., visually, | diverse formats and media performances and documentaries must
quantitatively, arally) and guantitatively, arally) evaluating | (e.q., visually, guantitatively, choose the format and media that best
explain how it contributes to | the credibility and accuracy of orally} in order to make proves their thesis,
a topic, text or issue under | each source. informed decisions and sobve | All etudants go through an oral
study. p-rc-ble_n_1 s, evaluating the interview with NHD judges at all
credibility and accuracy of levels of competition where they must
each source and noting any | defand their thesis using evidence from
discrepancies amang the data. research,
SL3 Delineate a speaker's Evaluate a speaker’s point of Evaluate a speaker's point Students may choose o use speeches
Bias argument and specific view, reasoning and use of of view, reasoning and use as a primary source for their project.
claims, distinguishing claims | evidence and rhetoric, identifying | of evidence and rhetoric, Many speeches/interviews with experts
that are supported by any fallacious reasoning or assessing the stance, premises, | and participants are now available
reasons and evidence from | exaggerated or distorted links amaong ideas, word online for student research and critical
claims that are not. evidence. choice, paints of emphasis and | 2nalysis.
tone used.
SL4 Present claims and findings, | Present information, findings Present information, findings | Regardless of the chosen presentation

Presentation

sequencing ideas logically
and using pertinent
descriptions, facts and
details to accentuate

main ideas or themes; use
appropriate eye contact,
adequate volume and clear
pronunciation,

and supporting evidence clearly,
concisely and logically such that
listeners can follow the line of
reasoning and the organization,
development, substance and
style are appropriate to purpose,
audience and task,

and supporting evidence,
canveying a clear and
distinct perspective, such
that listeners can follow the
line of reasoning, alternative
OF Opposing perspectives
are addressed and the
organization, development,
substance and style are
appropriate to purpose,
audience and a range of
formal and informal tasks.

of information, students must make

a coherent argument for their thesis
through the use of their chosen primary
and secandary resources.

NHD enforces rules on word count and
time limits, which forces precision in
student work.

SLS Inclede multimedia Make strategic use of digital Make strateqgic use of digital | Students choosing to present via
Visual aids components (e.g., graphics, | media (e.g., textual, graphical, | media (e.g., textual, graphical, | website must use Intemet technology
images, music, sound) audio, visual and interactive audia, visual and interactive as a presentation tool.
and visual displays in elements) in presentations elements) in presentations Students choosing to present via
presentations to clarify to enhance understanding of to enhance understanding documentary use programs such as
information. findings, reasoning and evidence | of findings, reasoning and iMovie:
i 1y i wirlenre o el i f
and to add interest. evidence and to add interest. Many History Day students spend at
least some of their research time — but
not all = onfine. While anly a small
fraction of all the research material
that exists is available online, there is
an ever increasing amount of primary
sources that students can find on the
web,
Students choosing to present via
exhibit can use multi-media and visual
aids in their presentation.
SLe Adapt speech to a variety Adapt speech to a variety Adapt speech to a variety Students prepare to respond 1o
Speech of contexts and tasks, of contexts and tasks, of contexts and tasks, questions from NHD judges using
adaptation demanstrating command demanstrating command of demonstrating a command of | proper English when indicated or

of farmal English when
indicated or appropriate.

sponsibilities

farmal English when indicated or
appropriate.

farmal English when indicated
or appropriate,

appropriate.




EXPLORING RIGHTS AND RESPONSIBILITIES THROUGH JAPANESE
AMERICAN INTERNMENT

Written and submitted by representatives from George Mason University

| studied the Constitution and the history, and Bill of Rights in school, and so I says, “Gee,
where’s my rights? What's happening to me?” As young as | was, | was impressed that all
of this was wrong. — Tom Akashi, interview by Tom lkeda, Chizu Omori, July 3, 2004,
Denshao Visual History Collection, denshovh-atom-01-0015.

The internment of Japanese-Americans during World War Il is extremely relevant to National
History Day's 2013-2014 theme Rights and Responsibifities in History. As educators, how can we
help students critically examine this difficult period, develop interesting questions and come to
sound historical conclusions based on evidence? What sources can help us better understand the
complex web of factors that led to the internment of Japanese Americans during World War 117
What does this period in our history tell us about the nature of civil liberties during wartime?

Resources found on Teachinghistory.org can help students begin to explore these guestions and
develop histarical thinking skills. Students demaonstrate historical thinking when they are able to
put ideas into context, analyze a variety of sources and draw conclusions based on their analyses.
Teachinghistory.org serves as a clearinghouse for original and existing materials that draw upon
and expand the growing body of literature on historical thinking. Using Japanese American
internment as an example, there is a wide variety of quality resources, along with strategies to
encourage historical thinking.

Context

As historians, one of our jobs is to try to understand how and why people responded the way
they did to a particular event—to understand the historical context. For example, what factors
led to the internment of Japanese Americans during World War 117 Imagine the shock Americans
felt after the Japanese military attacked Pearl Harbor on December 7, 1941, The United States
had never before experienced such a devastating military blow. In response, a day after the
attack, the United States declared war on Japan and entered World War 11 A few months later,
the U.S. military began the forced removal of people of Japanese ancestry from the west coast.
What were the reasons for the eventual internment of over 120,000 people of Japanese descent,
more than two-thirds of whom were LS. citizens?

The Japanese-American internment is well-documented: Students could choose to look at
court cases, government reports, newspaper articles, photographs or artifacts, as well as oral
histories, diaries, letters and much more. For example, a close reading of Executive Order 9066,
along with other sources, can help a student examine the internment’s political and legal
basis. In locking closely at the document, a student can learn how the authority of the state
impacts individual rights. The document states that to win the war "requires every possible
protection against espionage and against sabotage.” To do this, President Roosevelt, as
Commander in Chief, authorized the U.S. military to establish " military areas...from which any
and all persons may be excluded.”

While the wording appears vague and does not single out Japanese-Americans, looking at the
broader context of contemporary events helps us understand the intent of the order. Racial
prejudice against immigrants was high in the early to mid-20th century, especially against
Asian immigrants. For example, by law, Japanese immigrants were not permitted to become
naturalized citizens. While Executive Order 9066 affected a small number of German and Italian

ﬁ

In December 1944, the Supreme

Court upheld Executive Order
9066 in Korematsu v. United
States. This ruling denied the
appeal of Fred Korematsu, a
Japanese-American citizen who
was arrested for refusing to
present himself for internment.

Mational History Day 2074




nationals, politicians and military leaders decided that it would be too difficult to detain all German- and Italian-Americans. The numbers were
too great, and to do so would jeopardize Roosevelt's reelection. Wartime hysteria and economic matives, such as eliminating Japanese-American
competition for jobs, also played a role.

Students who learn about this context can begin to understand the intent behind Executive Order 9066 and how it allowed the military to forcibly
relocate people of Japanese ancestry—over 120,000 men, women and children—from their homes to internment camps located in remote areas
of the country.

In December 1944, the Supreme Court upheld Executive Order 9066 in Korematsu v. United States. This ruling denied the appeal of Fred
Korematsu, a Japanese American citizen who was arrested for refusing to present himself for internment. The court upheld the detention, saying it
was allowable to deny citizens their rights if there is a "pressing public necessity.”

Multiple Perspectives

While we look back and question how this abuse of individual rights could happen in the United States, the challenge for historians is to not
put our own perspective on the past. Instead a historian might ask, " Did all Americans share a commaon view that lapanese-Americans were
the enemy within? " Many people did voice their opposition to the internment at the time, including some in the government, FBI and religious
communities, but they were not able to stop internment from moving forward.

Anather avenue for exploring multiple perspectives would be to look at internment through the eyes of young Japanese-American men who had
to decide whether or not to join the military and fight for a country that denied them their civil rights. Yet another is to explore the experiences of
those who lived or worked in internment camps. Asking students to look at multiple perspectives leads to a deeper understanding of the moment
in time and the actions of those involved.

Sourcing

Many primary sources—such as photographs, objects, letters and oral histories—are available for students interested in the conditions of
internment camps. The camps were built like military barracks in desolate parts of the country, complete with barbed-wire fences and lookout
towers stationed with armed quards. Images from the camps can help illustrate the sense of lost liberty and freedom. Despite those difficult
conditions, the photographs also show how people tried to establish a sense of community: Children attended school, women planted gardens
and boys played baseball.

Encouraging a student to investigate these primary sources could lead to an interesting inquiry: Who created these sources and for what
purpose? Are government-sponsored depictions of the camps different from those of internees? What can we learn from oral histories collected
many years later?

Changing Perspectives

Historians have also looked at the ways in which society has portrayed the Japanese-American internment over time, including an examination
of the U.S. government’s official view. In 1988, President Ronald Reagan signed the Civil Liberties Act of 1988 which formally apologized for the
actions of the LS. government and granted reparations to Japanese-Americans interned during WWII. In the Act, Congress recognized that a
"grave injustice” had been done to persons of lapanese ancestry and that the government's actions "were motivated largely by racial prejudice,
wartime hysteria, and a failure of political leadership.”

Exploring the history of how the internment has been portrayed over time can also lead to interesting inquiries into historical fiction, theater and
the arts.

Rights & Responsibilities




Questions to think about:
During WWII, what responsibilities did Japanese-Americans feel toward their family, community,
and country? How did these responsibilities affect the choices they made?

Can you find examples of literature, theater, art or music that shows how Japanese-Americans
reacted to internment? What can these creative statements tell you?

What can photographs, oral histories and objects from the internment camps tell you about daily
life, environmental conditions and people’s attitudes? Does this differ from U.5. government
descriptions of life in the camps?

How might the experience of being incarcerated have influenced Japanese-American
involvement in the Civil Rights Movement?

Can you find other examples of government decisions to curtail individual rights during wartime?

Below is a listing of resources found on Teachinghistory.org that can help teach about and
explore Japanese-American internment:

Website Reviews
Teachinghistory.org has reviewed several websites that can provides students with access to
primary source materials related to Japanese-American internment;

Densho: The Japanese American Legacy Project
http:/iteachinghistory.org/history-content/website-reviews/ 14684

Densho: The Japanese American Legacy Project is a digital archive of video and audio interviews,
photographs, documents and other materials relating to the Japanese-American experience.
Densho means “to pass on to the next generation.” In addition to providing rich primary source
materials, the site gives historical context, a timeline, a glossary, lessons and a list of related
sources in print and online.

Japanese American National Museum
http:/fteachinghistory.org/history-content/website-reviews/2 5481

This website features collections related to internment camp life, including over 300 letters sent
to Clara Reed, a San Diego librarian, from her former patrons after their relocation to internment
camps. Other materials include the diary of Stanley Hayami, a high school student during the
internment years who was later killed in combat at age 19; sketches and watercolors from the
diary of George Hoshida; and photographs of Manzanar and Tule Lake by Jack Iwata, as well as
other photographs of daily life in the internment camps.

Ansel Adams's Photographs of Japanese American Internment at Manzanar
http:/iteachinghistory.org/history-content/website-reviews/ 14626

Well-known photographer Ansel Adams donated his collection of photographs documenting

the lives of Japanese-Americans at the Manzanar War Relocation Center in California to the
Library of Congress in 1965. He wrate, "The purpose of my work was to show how these people,
suffering under a great injustice. . .had overcome the sense of defeat and dispair fsic/ by building
for themselves a vital community in an arid (but magnificent) environment.”

ﬁ

Many people did voice
their opposition to the
internment at the time,
including some in the
government, FBl and

religious. communities,
but they were not able
to stop internment
from moving forward.
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A More Perfect Union
http:/iteachinghistory.argfhistory-content/website-reviews/23033

Based on a 1987 Smithsonian exhibition, this website tells the story of Japanese-American
internment through personal accounts, music, artifacts and images. The Resources section includes
a bibliography for children and adults, a timeline, two classroom activities and web links.

WRA Photographs of Japanese-American Internment and Resettlement
http://teachinghistary.orghistory-content/website-reviews/22982

This Bancroft Library collection at the University of California, Berkeley, includes nearly 7,000
phatographs taken by the War Relocation Authority between 1942 and 1945 at relocation
centers in Arkansas, Arizona, California, Colorado, Idaho, Utah and Wyoming.

Conscience and the Constitution
http:/teachinghistory.org/history-content/website-reviews/23099

This website is a companion to a PBS broadcast about the refusal of a handful of young Japanese-
American men to be drafted until the American government restored their rights of citizenship
and released their families from "relocation” camps. Through videos, audio clips, photographs and
documents, the site explores the dilemma between compliance and resistance,

Teaching Resources
Examples of Historical Thinking Video: Executive Order 9066
http:/fteachinghistory.orgfbest-practices/examples-of-historical-thinking/25292

Frank Wu, Chancellor and Dean of University of California Hastings College of the
Law, explores the legal language behind the words of Executive Order 9066 and
places it in historical context.

Examples of Historical Thinking Video: Ansel Adams Photographs
http:/fteachinghistory.org/best-practices/examples-of-historical-thinking/25291

How did Ansel Adams capture the experience of daily life in the Manzanar
internment camps during WWII, including things the government did not want
documented? Watch as Frank Wu analyzes two images and shares his strategies for
discussing community, loyalty and responsibility in the face of prejudice.

Lesson Plan Review: Civil Rights and Incarceration
http:/fteachinghistory.org/teaching-materials/lesson-plan-reviews/20013

A review of a lesson from the Densho that invites students to analyze a 10-minute
newsreel describing the evacuation and relocation of Japanese-Americans from
western states during World War 1.

Research Brief: Examining Adolescent Stories About Racial Diversity
http:/fteachinghistory.orgfissues-and-research/research-brief/25 193 #executive-summary

Bloomer petition, Natianal Archives

This brief looks at the ways in which different racial groups are incorporated into historical
narratives about the American past. It also explores the ways in which student views about
race shape their understanding of the historical experiences of racial groups. Teaching ideas
model strategies for incorporating different perspectives and challenge students not to create
oversimplified narratives.
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Teaching in Action: Reading and Thinking Aloud to Understand
http:/iteachinghistory.org/best-practices/teaching-in-action/20795

Two promising practices are explored in this video as 11-grade students read primary source
documents related to the internment of Japanese-Americans during WWII. Students work in pairs
to read excerpts from the U.S. Constitution and opinions from Korematsu v. the United States, a
1944 Supreme Court case challenging internment. The instructor provides students with strategic
vocabulary for reading primary sources.

Teaching Guide: Historical Agency in History Book Sets
http:/fteachinghistory.orgiteaching-materials/teaching-quides/22365

Learn how historical fiction and nonfiction texts can work together to guide students in
analyzing historical agency. Materials related to Japanese-American internment include the novel
Weedflower, which contrasts the relocation experience of a young Japanese-American internee
with the experience of a young Mohave Indian on a reservation. The nonfiction title "Dear Miss
Breed”: True Stories of the Japanese American Incarceration During World War Il and a Librarian
Who Made a Difference is also discussed.

Teaching Guide: Using Historical Footage
http:/iteachinghistory.org/teaching-materials/teaching-guides/24313

This teaching guide asks students to review a short film produced by the War Relocation
Authority in 1942, Using information about the film's origins, students are asked to predict the
film's message before viewing it and then consider how the filmmakers' choices help convey its
argument. A good exercise in sourcing a source.

About Teachinghistory.org

Last year more than a million visitors turned to Teachinghistory.org for free, quality history
content, teaching strategies, best practices and digital tools to improve LS. history education in
the classroom. Funded by the U.5. Department of Education, Teachinghistory.org is a project of
the Roy Rosenzweig Center for History and New Media (CHNM) at George Mason University.

What's in a name? The language of history is complex and often contested. There is no uniform
agreement about what term to use to describe what happened to Japanese-Americans during
World War Il At the time, the U.5. government referred to the event as an "evacuation.” For the
purposes of this article, we will use “internment,” a term commonly used in most texthooks.
Note, however, that Densho and athers use the term “incarceration, " describing it as a more
accurate depiction of events. Studying the history of this terminology would be an interesting
avenue for student exploration.
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CHILD LABOR: RIGHTS, RESPONSIBILITIES AND REFORM

By the Library of Congress

Imagine a child, 10 years old, looking cut at you from a photograph. Legs long enough to reach
over the table on which just-caught shrimp have been spread, waiting to be cleaned or "picked.”
Shoulders strong enough to guide the lumber through a mill saw. Hands quick enough to run the
loom in the hosiery mill. The same child takes home enough pay to help her working-class family
make rent. .. his widowed mother get food on the table. ..keep her sisters in school.

You see the child's image on a poster, or in a magazine, or projected on a screen in a crowded

auditorium. Others have added facts, figures, and their own words around the image of the child:
“So young, so feeble." ”
for new legislation, for national reform. In all this debate and discussion, one thing seems to be

Human Junk.” “Try to Protect Childhood.” There are calls for action,

missing: the voice of the child.

What rights do children have? In what contexts should they have

protected status because of their age? What responsibility does
C H"I L L the community or government have to protect children? Where do

parents’ rights and responsibilities fit in? What are the employers’
rights and responsibilities with regard to their workforce and
working conditions? What are the responsibilities of those who
speak on their behalf?

Today education is the primary occupation for children in the
United States, but fram the Civil War to the Great Depression,
arguments built and flared in debates over children in the
workplace, and over the rights and responsibilities of parents,
employers, the government and the community as a whaole,

A Changing Nation, a Changing Workforce

Changes ignited by industrialization caused Americans to grapple
with new paradigms about the nature of work and the relationship
of workers to their work and to their employers. The country saw
the growth of cities, a middle class, labor unions, the influence of
women's clubs and the federal government’s struggle to play a
regulatory role within the constraints of the vanyingly interpreted

Hing Exhibit Panel. Library of Congress, LC-DIG

ncle-04991. LC-DN1G-nelc- 04991

Rights & Responsihilities

Interstate Commerce Clause of the Constitution. Compulsory
schooling laws and rising immigration also affected the numbers of
workers and the opportunities for children, shifting the parameters
of the debate.

The phrase “child labor” conjures up sweatshops, dangerous
conditions, long hours and physically demanding labor ill-

S HALL WE LET IN D USTRY suited to the character and physical capacity of young people.

Though children in the United States have worked for wages

SHAc KLE THE NATION since the Revolution, “child labor,” both as a term and as an

issue, did not come into common use until after the Civil War,

after industrialization.



L; |

|
-‘I,
Lv L7

I_,Il

.!_ I ﬂ- j,
F ol W

t' .i--b._‘ _L,"

National Histary Day 2014



ﬁ

This shift in the status
of children, who
were no longer under

the sole domain of
their parents, raised
new questions. What
was our collective
responsibility for

them? What were our
expectations from them
and for them?

Rights & Responsibilities

Before that, children working to contribute to the livelihood of their families—either for wages,
or simply working on the family farm, store or trade—was commonplace and accepted, if not
expected. It was considered part of a child's growth and development.

As more children left the home to work, parents relinquished control over the world they were
sending them to. This shift in the status of children, who were no longer under the sole domain
of their parents, raised new questions. What was our collective responsibility for them? What
were our expectations from them and for them?

Popular perception pits reformers against employers. But the historical record suggests the divide
was more nuanced, including at least a third point of view—those, especially parents, who
wanted children in the workforce, but wanted safe working conditions.

After the Civil War, with industrialization and urbanization, opportunities for children to work for
wages rose exponentially—in mines, factories, mills and on the streets (e.q., selling newspapers
and shining shoes). The 1900 census records indicate that 1.5-2 million children were engaged in
wage labor. That would mean that one out of six children was employed, though that likely was
an underestimate. In order to make ends meet in the changing economy, many families could not
afford to have their children not work.

This fundamental shift in the nature of work affected millions of Americans, not just children.
Previously they might have worked for themselves at home, in a small shop or outdoaors, crafting
raw materials into products, or growing a crop from seed to table. Now they worked for someone
else or a company, the interests of which were often more driven by profit than by the well-being
of their workers, This profit motive not only kept wages low, reformers argued, requiring more
children to enter the workforce to provide for their families, but also de-emphasized the workers’
safety and well-being.

At the same time, compulsory schooling for children was on the rise. The right of children to an
education was more commonly accepted, and access to public schools increased. Because the
population was growing and growing more diverse, the value of a compulsory, scaled public
education system grew as well.

The Rise of Reform

Eliminating child labor was one of many focuses for those working on behalf of child welfare
at large. Progressives saw the rise of business interests in a market-driven economy and
believed that business owners were the natural villains—they could not be counted on to take
responsibility for the health and safety of their workers,

With increased mechanization in the late 19th century, the workplace had become significantly
more dangerous for all workers, Injuries and illness were on the rise. Children were particularly
vulnerable to injury, with smaller bodies that could get caught in machinery more easily, less
developed fine motor skills and impulsive temperaments. 5till growing and developing, children
developed stoops and other physical impairments.

Injuries to child workers were also becoming easier to document, in some ways. Evidence
suggests photographs used in lawsuits brought on behalf of injured children led the courts to
break new ground in recognizing children as unigue, with specific needs and requiring special
protections—the responsibility of the business and government.

Those against child labor argued that the work was unsafe and unhealthy, and that it impaired
both children’s education and their physical development. In 1904, the Mational Child Labor



Committee was formed to advocate for regulations protecting children in the workforce. The
federal government, it argued, had a responsibility to protect these children.

However, some thought that reformers were interfering with parents’ rights and the sanctity of
the family. Others raised questions about free labor and the rights of businesses to hire and set
the conditions of work. The growth of labor unions demanding improved working conditions for
all workers included effarts specifically on behalf of children.

The sides could split this way as wel—do we put our efforts into making the workplace safe for
children, or do we put efforts into keeping children out of the workforce? This conflict played out
in homes, churches, general stores, newspapers, workplaces and legal arenas.

Though reformers’ efforts at the state level had more success—by the end of the 19¢ century, 28
states had child labor laws on the books—those laws weren't always enforced.

At the federal level, legislation sputtered. What gave the federal government the power to
regulate child labor? The Constitution only gave Congress the right to regulate interstate
commerce—and defining exactly what constituted "interstate commerce” sparked debate.
Federal laws passed in 1916 and in 1919 were subsequently declared unconstitutional by the
Supreme Court, A Constitutional amendment to regulate child labor passed in 1924, but was
not ratified by the states, A similar process failed in 1937, The 1938 Fair Labor Standards Act
became the first effective piece of federal legislation; it set minimum ages and maximum hours
of employment for children.

Lewis Hine and Child Labor in the Media

Much of what we now know about child labar in the progressive era is due to the work of one
reformer: Lewis Wickes Hine. Hine had been a teacher in a New York City progressive school,
and had taken his students to Ellis Island to photograph the conditions immigrants faced as they
arrived in the U.S. In 1906, he took up his camera to document child labor, and in 1908 was
hired by the National Child Labor Committee as its staff photographer.

Hine spent the next 10 years touring the country to record the plight of child warkers in the
places they worked, seeking out factories and fisheries, beet farms and canneries, textile

mills and tobacco warehouses. He brought his bulky camera equipment into dim glassworks

and steaming laundries, carried it across cotton fields, and set it up on the city street corners
frequented by newsboys. He faced down hostile managers and used false cover stories to get
into buildings. In the process, Hine gathered a staggering amount of information on the lives and
conditions of working children.

"Flossie Britt, 6 years old, has been working several months steadily as spinner in the Lumberton
Catton Mills. Makes 30 cents a day.”

“Mart Payne, 5 years old, picks from 10 to 20 pounds a day.”
"John Dowers, 7 years old, lives at 108 W. Frisco 5t. Starts out at 5 a.m. some days.”

But it is for his photographs that Hine is best known, and he believed that they were his most
effective tool. "The picture is a symbol that brings one immediately into close touch with reality,”
he wrote. "It tells a story packed into the most condensed and vital form." Although the camera
equipment of his time now seems slow and cumbersome, Hine used a range of techniques to
produce some of the most powerful photographs of the day.

ﬁ

Children were
particularly vulnerable
to injury, with smaller

bodies that could get
caught in machinery
more easily, less
developed fine motor
skills and impulsive
temperaments.
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Sometimes Hine's camera is carefully placed at eye level, so

that a young glass worker seems to be meeting the viewer's
gaze. Other times, it's pulled far back to show rows of heawy

: F%F--”t-
"'r1|IF i |“'i| : equipment looming over and hemming in a frail-looking little
f f . girl. Sometimes, when he couldn't get inside a factory, the
B ™~ a1 i children are lined up in a row outside, perhaps with an adult

. alongside to show just how small these laborers were.
!

Today, many of these photographs are iconic images of the
early 20 century, studied as individual works of art. But

Hine meant his photographs to serve a purpose, and he did
not intend for them to stand alone. They became the central

elements of a multimedia campaign to expose the public to
the hazards of child labor and to persuade them that change
was urgently needed.

::_.JF..:...| o Congress Much of the battle over child labor was waged in the public sphere, and reformers used all the
tools of the burgeoning mass media to spread their message. Hine's photographs were cropped,
annotated and assembled into collage-like photo montages in progressive magazines, like the
influential weekly The Survey. They appeared in newspapers with extensive captions, some
provided by Hine himself and others added by editors who might never have set foot in a factory.
They were brought before the 63+ Congress when a constitutional amendment to regulate child
labor was being debated. They lit up the screens at magic-lantern shows, as reform lecturers told
their audiences the stories of the boys and girls who had stood before Hine's camera,

These photos traveled the nation on exhibit panels, poster-sized display boards that the
reformers brought to their own conferences, to city streets, and to expositions like the Panama-
Pacific International Exposition of 1915. In these panels, Hine's images are clipped out of their
backgrounds, arranged into charts, shaped into diagrams, circled and underlined and surrounded
by slogans and calls to action: “No future and low wages™; "What are we going to do about it";
“A national menace needs a national cure.” The children are employed as part of the reformers’
appeal to their audience, peering out from a cloud of other people’s words.

In the century since Hine's work with the NCLC, his methods have come under some criticism.
Although the children’s own voices do appear in the NCLC's reports, the final word belongs to
the adults, and the facts are sometimes shaped to meet their reform agenda. Some of Hine's
captions have since been found to be inaccurate, and a boy who appeared in one of his later
photos even won a court case after a caption identified him—falsely—as “the toughest kid on
the street.”

Despite any lingering controversy, the work of Lewis Hine and the National Child Labor
Committee clearly had an impact on the struggle for child labor reform, and it continues to shape
our perception of that struggle. But the nature of the work raises additional questions that are
relevant today: Who has the right to speak for an oppressed group? What rights do those groups
have to speak for themselves? When activists are working to improve the lives of other people,
what responsibilities do they have to ensure that those people's wishes are represented, and that
their voices are not lost in the struggle?

Today more than 5,000 of Lewis Hine's photos are in the collections of the Library of Congress,
and are available online free at www.loc.gov.
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SOME QUESTIONS ANSWERED

(1) WHAT SHALL WE DO WITH FAMILIES
THAT NEED THE CHILDS EARNINGS?

In Every Case Thera Are

Others Better Able to Bear
the Burden Than the Young Child

(Relatives.Organizations
The State)
" R
2 )ISNT CHILD LABOR GOOD TRAINING
ND DISCIPLINE?

“Apprenticeshig for Children
under 16isBarredinall Skilled Trades
Jobs opento Children donat
Educate or Train
Monotanous or Undirecled Work :
is Poor Discipline It pays to stay in school.

I'?‘I DOESNT IT KEEP THE CHILDREN
OFF THE STREET AND QOUT OF MISCHIEFY

L+

A Federal Reporl Says No
1 "TheWarkers Showa
: Grester Tendency Than
i the Non-workers to go

?- ‘_ = Wrong»

THE FUTURE oF THE FAMILY
DEMANDS AN EDUCATION
THAT GHILD LABOR CAN NOT GIVE

Hine Exhibit Panel. Library of Congress, LC- Hine Exhilait Pancl, Library of Congress, LC-DIG-nclc-05264, LC-DIG-nclc-05264
DIG-nelc-04958, LC-DIG-nclc-04985
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Other places to find Hine's child labor photographs online include the National Archives (www.archives.gov), the New York Public Library (www.
nypl.org), and George Eastman House (hitp:/fww.eastmanhouse.org/)

To explore child labor and the images used to battle against it, try these activities:

Explore persuasive techniques used in composing and displaying or publishing the photos. For example, search on www.loc.gov for "newsies
Capitol steps.”

Look at settings and props. What is the impact of the setting?

Read the captions from one or more pictures for insights into Hine's thinking. Why do so many captions mention age? What other information
does Hine include to make his case?

Search on "hine homework.” Study a selection of images from the results gallery to determine what the term "homework” meant as used in the
captions. Search again on "hine homework exhibit panel” for examples of the arguments that Hine and the NCLC made against homework. What
role do the photographs play in developing the arguments?
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Search on "hine exhibit panel” for examples of how Hine and NCLC used the photos and other techniques they used.

Browse the gallery and select a few panels. What persuasive techniques are used? What rale do the photos play in the composition of the
panels?

Generate arguments against restrictions to child labor; why might a family want a child to work? Browse the gallery of results and select a few
panels; how convincing are the arguments made in the poster?

What arguments do the NCLC exhibit panels offer about the role of citizens in protecting children? Work alone or with a partner to generate a
list of counter-arguments. Consider the arguments from various perspectives, possibly including parents, business owners, school superintendents,
legislators, police, judges and children.

What arguments do the NCLC exhibit panels offer about the role of government in protecting children? Work alone or with a partner to
generate a list of counter-arguments. Consider the arguments from various perspectives, possibly including parents, business owners, school
superintendents, legislatars, police, judges and children.

Compare Hine's photos to those of a photographer who had a different purpose. For example, compare the results from a search on “FSA
newsboys” to the results from a search on "photos hine newsboys.” Compare captions, props and how the picture is composed. Speculate on
each photographer's purpose in taking the pictures.

John Howell, an Indianapolis newsboy, makes 5.75 some days. Library of For insurance against the Axis, buy defense bonds and stamps. You can get
Congress, LC-DIG-nclc-03225. LC-DIG-nclc-03225 them at your bank, post office, department store and from your newsboy.
Library of Congress, LC-DIG-fsa-8e10791. Ann Rosener, photographer.




RIGHTS AND RESPONSIBILITIES: CONGRESS AND VOTING RIGHTS

By the Outreach Staff of The Center for Legislative Archives
National Archives and Records Administration

“In our system, the first and most vital of all our rights is the right to vote. Jefferson
described it as "the ark of our safety.’ It is from the exercise of this right that all our other
rights flow.”

President Lyndon Johnson delivered these inspiring words in his March 15, 1965, message to a
joint meeting of the Senate and House of Representatives, when he urged Congress to create
legislation to protect voting rights for African Americans, Today the power to elect is prized as an
American citizen's most important right. Considering the history of how this once privileged right
developed to become a universal attribute of civic life underscares the power of the democratic
impulse among the American people and Congress” critical role in the expansion of voting rights.

The Constitutional Framework for Voting Rights

The Founders' design for the federal government included only a limited direct role for voters. The
House of Representatives was elected by the voters whom the states deemed qualified, but the
Senate was appointed by state legislatures and the president elected by an Electoral College.

Article |, Section 2 of the Constitution guaranteed the right to vote to those qualified by each
state to vote in elections for the lower house of the legislature. As a
consequence, during the early years of the republic, only a portion of

each state’s citizens could vote. Variations in state voting laws produced

a system in which people qualified to vote in one state could not do so in
ancther and some groups of people were entirely excluded from voting. For
example, some states denied the vote to men without property, men who
did not pay taxes, women, slaves, free blacks and Native Americans.

Voting rights were soon destined to change, as a powerful movement in B iy At

the states and new western territories challenged the prevailing assumption

about who should be entitled to vote. The great expansion of voting rights o

redefined politics in the first half of the 19th century, although this dramatic fa Gorotctit
expansion, defined as universal suffrage by adult white males, occurred e e
through changes in voter qualifications enacted by state legislatures alone.

Congress Redefines Voting Rights

From the Civil War and Reconstruction, however, federal and state relations
began to change, and Congress played a larger role in voting rights issues.
Each of the following sub-sections presents a topic students might explore
to learn about the role of Congress in expanding vating rights.

Congress Defines African-American Voting Rights in the Constitution
When slavery was abolished by the 13 Amendment, the three-fifths
compromise in the original Constitution was rendered void. Congress
provided an answer to the challenge of determining the legal standing

¥ortueth Congress of

of the freed slaves by passing the 14» Amendment. Ratified in 1868,

it declared that all persons born in the United States were citizens. This allowed for the
expansion of suffrage to the freed slaves. Further, Section 2 of the 14 Amendment discouraged
discrimination against the freedmen by warning that the number of electors assigned to a state
could be reduced if the voting rights of any adult male citizens were infringed.

the #luited States of Xmerics

& RESGLUTION

15th Amendment, National Archives
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Congress undertook federal oversight of voting rights by passing the 15 Amendment.
Ratified in 1870, the amendment protected the voting rights of African-American
males and members of other minority populations by forbidding discrimination at the
ballat box based on race, color or previous condition of servitude. This amendment
was the first federal quarantee of voting rights to a specific group of people, and its
ban on discriminatory practices applied to both state and federal elections.

Despite the ratification of the 15* Amendment, the decades after Reconstruction saw
its apparent guarantees whittled down by decisions in federal and state courts as well
as discriminatory state and local practices. Having created the amendment, Congress

did not act to adequately remedy the situation until almost a century later.

Congress Reforms Voting Rights by Progressive Era Amendments
Progressive Era amendments more effectively addressed reform demands for an
improved democracy through fundamental changes to voting rights,

The 17+ Amendment made the Senate a popularly elected body. By the late 19th
century, the constitutional provision that senators be chosen by state legislatures was
under attack on the grounds of being undemocratic and unproductive. The wrangling
in state legislatures over appointment of senators resulted in Senate seats being
vacant for long periods and states left unrepresented. Increasingly, state legislatures
faced allegations of corruption aver senatorial choices and deadlocked over selections
leading the press and public to call for change. Passed by the Senate in 1911 and a
year later by the House, the amendment was ratified by the states in 1913, and the
first popularly elected Senators were chosen in 1914,

The 19 Amendment expanded the franchise to women, The inclusion of

the word "male” in the 14= Amendment had marked the first reference to
gender in the Constitution. Before this, the Constitution referred to "persons,”
"inhabitants” or “citizens.” The language used in the 14~ Amendment,
however, underscored the congressional assumption that voting rights were
reserved to men—a decision that infuriated many women who had actively
lobbied Congress to guarantee the right to vote to all American adults.

Congress's decision to exclude women from the protections of the 14+
Amendment had a marked impact on leaders and organizations that had
been fighting for women's right to vote since the Seneca Falls Convention
in 1848. When two of the movement's leaders, Elizabeth Cady Stanton and
Susan B. Anthony, failed to get the word "male” removed from the text of
the 14th Amendment, they launched a petition drive to Cangress in support
of a Universal Suffrage amendment. As support grew for a 15 Amendment
to enfranchise black men, suffragettes worked to get women included in its
language as well

When appealing to Congress for a national right to vote failed, many women
focused on changing state suffrage laws. Their state-by-state strategy yielded
local and state suffrage for some women, but most females remained on the
electoral sidelines until the early 20 century.

Women's prominent role in Frogressive Era reforms enabled many men and women to call for a
larger role for women in politics. As support for this viewpoint grew, however, so did the effort



to block it. As determining voter qualifications had been the preragative of state governments, much of the opposition came from supporters of
states’ rights.

Four decades after the first proposed amendment for woman suffrage was introduced in 1868, an amendment granting women the vote finally
received a vote in both houses during the Sixty-Third Congress (1913-15), although it was rejected by both the House and the Senate. Building
on the record of wartime service by women during World War | and benefiting from intense lobbying by proponents, as well as the support of
President Woodrow Wilson, the House passed a woman suffrage amendment in 1918, although the Senate failed to follow suit. Finally, both
houses passed an amendment a year later, and the 19* Amendment was sent to the states in 1919, Upon ratification by the legislature of
Tennessee in 1920, the amendment became part of the Constitution, and women first voted in the 1920 federal elections.

Congress Protects African-American Voting Rights by Legislation

From the late 19th century forward, African Americans faced tremendous obstacles to voting, especially in the South. Poll taxes, literacy tests and
other restrictions resulted in the widespread, systematic denial of voting rights in several Southern states. In addition to facing official barriers to
voting, African-American citizens also dealt with unofficial restrictions. Individuals often risked harassment, intimidation, economic reprisals and
physical violence when they tried to register or attempted to vote,

Since African Americans’ right to vote had been suppressed historically by local and state officials, civil rights leaders in the 1950s and 1960
focused their efforts on getting the federal government involved. Congress passed a series of bipartisan civil rights acts in 1957, 1960 and 1964,
but these did not address voting rights. In early 1965, a peaceful protest for voting rights in Selma, Alabama, culminated in a violent attack on
marchers at the Edmund Pettus Bridge. This and the subsequent march from Selma to Montgomery aroused the conscience of the nation, and
Congress responded. Galvanized by the events and spurred by President Johnson's leadership, leaders in the House and Senate secured enough
support to pass comprehensive legislation to guarantee the right to vote.

The Vioting Rights Act of 1965 outlawed literacy tests and provided for the appointment of federal examiners with the power to register qualified
citizens to vote in those jurisdictions with a history of voting discrimination. In addition, those jurisdictions could not change voting practices or
procedures without "preclearance” from either the District Court for the District of Columbia or the U.5. Attorney General.

Recent Constitutional Amendments Expand Voting Rights

Congress passed three additional amendments in the 1960s and 1970s that expanded and protected the right to vote in significant ways. In
1961, the 23+ Amendment provided three Electoral College votes to the citizens of the District of Columbia and guaranteed that District residents
would have the right to vote for president. Bacause the area is a federal district rather than a state, the constitutional rules for presidential
elections—in which electors are chosen by states—did not apply. The amendment did not, however, provide the residents with voting
representation in Congress. Congress then passed an amendment that would have granted congressional representation to the District, but the
effort failed in 1985 when only 16 of the requisite 38 states ratified it.

In 1964, the ratification of the 24+ Amendment ensured that poll taxes, which had been used to exclude voters who could not afford to pay, could
no longer be required of voters. Seven years later, when 18-year-olds were being drafted to fight in the Vietnam conflict, Congress passed the 2&

Amendment, which lowered the voting age from 21 to 18, The required number of states ratified the amendment in just over three months, quick
action that reflected support for the proposition that anyone forced to risk his life for his country was old enough to vote.

The History of Voting Rights Informs Civic Action Today

As President Johnson said in 1965, the right to vote is an American citizen's mast precious civic gift. Understanding the history of how the
American people have worked through their representatives in Congress to protect and expand vating rights is essential to understanding voting
today. The vote helps to sustain the health of our democracy today and tomorrow.

National Histary Day 2014




National History Day and Chronicling America

By Mary Bezbatchenko, Ohio Historical Society

Lesson

Mational History Day and Chronicling America

Introduction

Mational History Day
www.nhd.arg

Mational Histary Day {(NHD) is & highly regarded academic program for elementary and secondary school students. Each year,
more than half a million students, encouraged by thousands of teachers nationwide, participate in the NHD contest. Students
choose historical topics related to a theme and conduct extensive primary and secondary research through libraries, archives,
museums, oral history interviews and historic sites. After analyzing and interpreting their sources and drawing conclusions
about their topics’ significance in history, students present their work in original papers, websites, exhibits, performances and
documentaries, These products are entered into competitions in the spring at local, state and national levels where they are
evaluated by professional historians and educators. The program culminates in the Kenneth E. Behring Mational Contest each
June held at the University of Maryland at College Park.

The 2013-2014 NHD theme is * Rights and Responsibilities in History.” Rights and responsibilities go hand in hand in society.
American citizens have the right to vote, therefore, they also have the responsibility to leam about the candidates and the
issues and vote conscientiously. Rights have taken different forms throughout history. Some societies believe individuals have
rights simply because they are human, while in athers, rights depend on belanging to a certain group or class. Institutions, such
as governments, churches, and corporations, also enjoy rights in society. With these rights come responsibilities, whether it is 1o
exercise rights within limits or ensure rights for others,

Topics for NHD can be well-known events in world history or focus on a small community. Students use available primary and
secondary sources to analyze their topic and examine its significance in history. One helpful resource for students in Chronicling
America.

Chronicling America
http:/fedsitement neh.govifeaturelchronicling-america

Dusty old newspapers are treasure troves of fascnating information, valuable historical context and rich primary source
material. They are also a great way to encourage students to immerse themselves in the past—on their own, in school or at
home. Created through a partnership of The National Endowment for the Humanities and the Library of Congress, Chronicling
America offers visitors the ability 1o search and view newspaper pages from 1836-1922.

Lesson Summary

Students will examine newspaper articles from the Chronicling America website. They will determine the right each article
illustrates and the responsibility that comes with that right.

Guiding Questions

Learning Objectives

What are examples of rights and responsibilities in American History?

After completing this lesson, students will be able to:

* |dentify examples of rights in American History

* Identify the responsibilities that come with those rights
* Conduct research using the Chronicling America website

onsibilities

Materials For Teachers For Students
* [ntermet access * Rights & Responsibilities work sheet
* Copies of Chronicling America newspaper * Internet Access
articles + Blank Rights & Respansibilities work sheet
Preparation * Teachers should make copies of the Rights & Responsibilities work sheet, one for each student.
Instructions

* Teachers should make a copy of the Temperance and 13% amendment articles for each student.

* Teachers should make copies of the other Chronicling America newspaper articles; the number will depend on how many
groups in your class. Each group should have a copy of each newspaper article,




Lesson Activities 1. Begin class with a discussion of the question “What are rights?” Discuss the meaning of the word and create a class list of
rights Americans have as citizens. Then discuss what responsibilities accompany those rights.

2. Pass out the Rights and Responsibilities work sheet,
3. As a class, read the Temperance article and go over the example on the work sheet,

4. As a class, read the article on the 13" amendment and fill in the work sheet together.

i

. Divide the class into groups. Each group will receive a packet of the Chronicling America newspaper articles.
. Groups read the newspaper articles and determine the topic, right or respansibility being discussed in the article.
. When groups have completed the work sheet, discuss the answers they came up with as a class.

. Teacher will show the students the Chronicling America website and demonstrate how to use it.

W 08 sd R

. Students then research and find additional newspaper articles illustrating rights and responsibilities in history. They will use
the blank work sheet and fill in information on what they find.

Extending the Lesson * Students choose one right, such as freedom of speech, and conduct research using Chronicling America and ather sources to
create a display illustrating that right throughout histary.

* Students examine a current newspaper to find an article demonstrating a right. They then write an essay summarizing the
article and discussing the importance of the right and the responsibilities that come with it.

Time Required 1-2 class periods

Subject Areas History and Social Studies = U5
History and Social Studies = Themes = Politics and Citizenship

Skills * Critical analysis

* Critical thinking

* Discussion

* Gathering, classifying and interpreting written, oral and visual information
* Online research

* Lsing primary sources

Author Mary Bezbatchenko, State Coordinator, National History Day in Ghio

Resources Rights and Respansibilities wark sheet

Chronicling America newspaper articles

* The Temperance Convention,” The Highland Weekly News. June 25, 1874,

« "The Constitutional Amendment,” Daily National Republican. Decernber 18, 1865.

* "Tuesday's Battle of the Ballots—17,000 Expected to Vote,” The Times-Dispatch. November 3, 1912,

* "The First Year of the Draft,” The Sun. June 2, 1918,

« ""Steel Strikers Demand Justice” Says Fitzpatrick,” Evening Public Ledger. September 25, 1919,

* “Ambition of the People Who Belong to the New National Child Labor Committes,” 5t Paul Globe. September 18, 1904,
+ "Ten Thousand Women March Down Avenue in Fight for Ballot,” The Washington Times. March 3, 1913

Chronicling America Website

National Histary Day 2014




Work Sheet

Newspaper Article/ Topic What's the Right? What's the Responsibility?

Example: Temperance
"The Temperance Convention”

. First amendment right to assemble Must follow laws and remain peaceful
Highland Weekly News d o P

June 25, 1874
Learn about issues and candidates and sta
13th Amendment © o . I .I d
an informed citizen
Protection during wartime
Steel Strike

Help athers in need
Ensure all have equal opportunity

Women's Suffrage




Blank Work Sheet

Newspaper Article/ Topic What's the Right? What's the Responsibility?
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National History Day and Chronicling America —

Newspaper Articles
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The '!'e-m Coenvention

At Springfie’d last week was very largely
sttended; over 300 delaghits being present,
representing nearly 150 Temperanca Asso-
ciations in different parts of the State. A
State organization was effected, of which
| Mra. MoOsbe, of Delsware, was chosen
President, with osfé Vice President for each
Congressional Districk.  The organization |'
|18 to be known as “The Women's Christian
Temperance Union of Ohio, "

Friday, Augnst 14, was fixed as a day of
fasting and prayer throughout the State, for
the suocess of the mﬂm

et
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THE CONSTITUTIONAL AMEND-
mMENT,

The public bare besn informed, throagh
e ordinary sonress of intelligence, that the
suflclent number of all the Bisles of the
Union have ratified this Important messars
Every day we may expeci, in accordance
with lsglalative provisions, the official an-
souncement of ihe Becretary of Ftale of
it being & part of the fondamental law
of the land. Then, and met till then,
will the abalition of the mighiy woe and
wrong of slavery be placed beyond the possl-
bility of guestion or change.

Greal evenls are seldom, If ever, recog-
nized to thoir full merit and extent al the
period of their ocourrence. Ths pllgrim,
after buffsting the tempest and trials of the
ocean, gulbering in the attitade of prayer

about the ehoarless rock which has rlnee been
made memorable, regurded Lis sfforts and
axsmple in & far different light from thst In
which his deseendant now estimates it The
one looked wpon It ms & limited struggle iff
behalf of his individusl relense from s Gov-
emmanl which restralaed his eivil and reli-
glows liberty, The olher sees la It the found-
atlon of lnstitotions which bave becoma con-
Uinental in thelr proportions and united in
their career.

The differsnee between Lhe not over ardent

hopss of u ship-load of Puritans and the re-
alised growth and grandeur of thirly millions
of Americans, with an empire for their home,
in the differencs which time makes in the ex-
perience of mon. Desth throws the mantle
of charity over thelr fsulis, leaviog to mem-

[of the individual. Bo the lapss of time bu

rise Lhe lncongruities and uncertalntles, rear-
Ing sbove them, for the admiration of all,
the muccess and explolts of human events
To us our late unparallcled war, with
its bocalomba of slaughter, its defests nnd
desclation, its vest expenditares and s de-
weluped resources beyond the dreams of pos-
albilivy, was part of Lhe cominon lile of the
peopls; and the terrible tragedy of eivil

bondman san bo known oply (0 thoss who shall

coms aflerur.  When we remember Lhat five |
youry age the man did not Live who could fur
_i‘ & polution of thls Intricate problem; that

sirile was aooopled as & necessity, and dis
aster and rinmph allke were met with al-
most squal stololam. But our ohildren will |
#os In its marches, slralegies, and conquests |
B H“.'H."’ renown which the world hias paver |
rivallad; and in the herole daring and per-
senal foals of its chieftains desds of prowess
which have naver been surpassed

When the sublime astion of the American
people in giving validity te the emancipation
" of an suilre rece shall be hirtorically dis-
cumed, 1t will sland out with more prowml

aanconnd lofliness Lthan the present gan give
to it. Thes, it will bea beralded as Lhe
erowning featare of civilization, and go down
to posterity as the proudest tribule of Chris-
tian legialation to manklnd. We kmow now
oaly that the American is the first race that
wenl inte Lhe Berce conflict of war for prin-
elpls, making ths land & ihesire of calamlty,
af death, vot for thelr own but the rights of
& despired snid baled peaple We know also

ksl we game oul of var Hed Ben with avery
being on our soll unchaloed, washing AWAY
with the tenrs of the Living and the life-Lloed
of the slaln e lofamy of slavery. The lo
ealealable klossinge which ** .00 acorue to us,
and the destiny it opens 1y Lhe rl1‘!|||b.1|

ary sod review only Lhe virtues and worth

while same sought by the disraption of Gor-
ernment 10 seeape the responsibilities, and
othery biy Lhe saine prosess te proleng and
strengthen the wnholy ayslem; while the
highent ¢ tpectation of Lhe bast snd wisest of
our sounirymen only theught ito lmii Ha
exiension; and that while one section defled
and another detssted the avil, none could tall
ua how to destroy it, we must scknowledgs
that Lhere are diMeulties that God alone ean
surmount; and thal all through sur evenilal
history, from the hour of its discovery Lo ihe
present moment, in ila eolonlal ceenpation,
ihe revolution of our fathers, and the arsdi.
eation by us of ths doam of bondage, we
have been bui the Instramssts in the
hands of His almighty power. Lel w
hall with thankful hearts the final con-
summation of Lhiw holy sel. Lat the day of

s promulgation be for ue aad our ohildren
& day of consearstion. For ne longer will
toll be degradad and unrewardad; no longer
will the natlon's garmenis be stained with
the erime of oppressiom; no longer will the
Bouth be n Iand of shams; me longer will a
slave porrow within the Imperial limita of
our fres Rapublio, or & mastar be mffered Lo
axeroies his oligarehiond autharity; no longer
will the stripes on owr siarry banner be
pointed st by Britlsh poets as bypilying
‘*'nogroes, searn' —ibe result of the Lymnt's
lashas upon the bomdsman's bask_but I
will everywhare be recognised and charaster.
ized by its true pame, “Tan Frio or TR

Faze."'
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" Tuesday’s Battle of the Ballots—17,000,000 Expected to Ve

TF T

iy-asrond gquadrennlal batiie
ballste. Bhoulll 'all of thers bhe draan
up singls fle in & siraight. compast
line, whesse leadar stodd at thy Uhred-
hold of & voring beoth in the northe
o W ngton
State, the laat man would be found
semewhers danm (n the tip of Florida's

peninsula
Four Jears - age Just  DLERE&43
Amaricans for Presidenl Snce

ihgn tuffrage has bean givem to 88O,
__!H___-_-_:u“ﬂ_g!r lu:---h l...uu-r-u
and Washington—I1T0.00 males of vol-
ing age have besn sdmiited Lo siale-
baxi in Arizons and New Mexico, and
the ceuniry has profiled. .thriugh its
stemdy Incresss of by about
2,500,000, whe in thelr States are gual-
ifed, by age and sex, Lo vole. Allow-
ing. for the ususl propertion who will
1 absent from the polls and yet For
& ressonable o y-eficlant of sxpansion
to rover sMects of the eniracsdinary
heat of this campaign, we arrive al the
grand total given—I17.000.008 votrrs at
the pelis day sfter to-morrow.

He 1t appreciated, Bowever. that nons
of these [Actors hpa proven depeadable

in years pasi. For cismale. the oniy |

prévioug rampsign  in which Caolanel
Roosevdl wan n presidential oandi-
date—the spirited eontest of 1904 —Tuil-
#d4 1o bring out e many votes, by sov-
eral hundred (houssnd, s had either of
the two previgue McKinley-Brran cam
paigna That of Roosevell agRinpl
PTarker was howsver, the ounly pres-

Rights & Responsibilities

idential campalgn sincs reconstruciion
which failed to show an inerease in the
popular vete, The Taft-Hryan campalge
hrought S0t ever one and s 1hird mil.
jlon mare voles than Lhe Hanpevell-Par:
Ler rontert, which had persuadad to the
polls 1312 508 lens voles than had LUrn-
ed out in the previgus MeXinley-
Bryan battle
wWhy Willfless Des't Vele.

Whr millons gualifiesd by age and
#=3 te vols fail guesdrennially te show
up at the polls i# & myratery which al-
wavs vexes the politician and puz-

sles the wintiepician. The director of |

the rensus has just supplisd me with
some newly ecomputed nAgurss which
throw same Mght upon the

M+ finds that fn (he last census Year.
1838 thers were 'n continenta) United
Fimtes 76.599.15) males of vollng aE=.
and In the present woman suffrages
Siates, ineloding Californis and Wash-
ington, 1,31692% women of vollhg ae
Allowing for an increase of population
in the pasi twa years, t(he trtal of
thass AEUres grows (o 35500300 De-
dueting about 11 per cent of thess
whn canpot vote bermuse they fall 10

lHﬂ"rl the proper paturalization pa- |

, pere, we have left mors thmn =g, 0,00
mmm‘mmbru-“i
citizenshlp to vote in the presideatial
ronteat Tuesday.

Anout nipe miltien of these will Te-|
mailn sway from the polls Whr?

Te hegin with. thers are juet aboul
an avan 19080 male ~Atlaens of veting
ages ingths District of Columbis wio
are disfrainchised merely hecause they
are residents of that District. A trifle
over a fourth of these (=h 088} Are

negrysa Then thers about IZRE08 me-
Ernes Lauvisinna and Horih
Curolina who Ars diafranchised
by the “grandfather clanses™ of
the constitution of itheoss States
and t*me of thousands of De=
roep ars disgualified In South Carolina
and Misslssipp! by the sducsational re-
quirement that sash volsr must be able
to read and ondsrstand the constiution
of the Btate. Thoussnds of white as
| well as rolored citizens are barred by
| such educationa]l test not only In the

i

——
—

;

Reuth, but in Maine, Delaware, Arioons ]
and Californts. where the voler must
be able Ly read the Conatitution in Eng-
iwlh mnd write his pame;: o Wyoming.
where he muat meet the former
of these nqualificatlons; in Connetl-
cul, where he must read the Eng-
in New Hampshire,
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The First

MAGAZINE SECTION

SIKTEEN

NEW YORK, SUNDAY, JUNE &%

Cupgeagt, (B, by T Gen Freeay S Pty i

of the Draft

Year

By FRANK FPARKER Army, paraded belore Kidg Grorge in Londiin.
STOCKERIDCE Others are fighting in Faunee, with the British and
NE year ago French: many others acr in France and on their

next Wednes. ";ghﬂ"""" : e S
day, on June 5 ¢ President has askesd for power (o raise an
' Y army without limit and this has been granted ; he

1917, ten million
young men, the

‘raw  material for-

the mist democrat- |

ic army ever raised
by a nation,
stepped agide frow
threir daily routine
for a few minule=
and registered for

the deaft. Then
they went back to
work, to wait for
the rall fo seeviee.

A conple of
-werks ago a regi-
ment of thess men,
trained, drilled.
hardened  moldiers
of the National

has asked, ** Why limil it to five million 1" with the
clear inferenes that a larger force may and proba-
bly will be needed,

A vrar ago we couhl only guess at our military
possibilities ; the only fact the nation was sure of
was Lhat Mr. Brvan's “*million men trained to the
wer of arms"" did not exist, Now we have an army
of more than 1 500,000 men amder arms, we have
Iearned how 1o make soliliers oui of the rawest ol
raw malerial in the shortes possible time, and we

knovw where and how we ean get all the troops that
may be necded 1o beat the Boche,

The bigges: thing the draft has accompliched
s mot the National Army itelf, as it now stands,
bigr s that is, bt the eonfidence ils sucesslul opera-
tion has implantel in the American people.

In Apnl, 17, when the United States went to
war the Kegulur Army consisted of 5,791 offieers
aned 121,797 ealisted men. Now it consists of 10,698
offleers and S0 enlisied men. The National
CGunrd a vear ago contained .75 offivers and 76,713

BECTION
1918 FIVE

men ; to-day it has 16,897 officers and 431583 men.

The Army Reserve Corps numbered 4,000 en-
listed men and no offeers a year ago. To-day there
are 96210 Reserve officers, mostly detailed to per-
viee with the National Army, and 77,360 enlivted
men in the Keserve Corpn. A year ago the Na-
tional Army waa non-cxisfent. On Apnl 1 it nom-
bered 518,879 enlisted men, and increments sines
then have brought the total up to about 800.000.

One year ago we had & total military foree of
9524 officers and 202510 enlisted men; to-day the
trained, organized armed foree to take the
firld, excluding all officers who have oot completed
their training and all rolisted men whe have nol
had al lenst three monihs intensive training, num-
berw 123,801 offierrs and 1,528,924 enlisted men.

Morrover, we have in reserve and are calling inlo
service as rapidly as they enn be accommodated in
camps upward of 8,000,000 registered young men,
of whom at least half will be sceepiable material
for the National Army, and have in ooe stage or
another of training at ten officers’ training camps
clase 1o 50,000 candidates for commimions, in addi-
tion to the supply of officer material that i con-
tinually being provided by promotien from iLhe
ranks.

The fighting sirength of the nation is being mobil-

The Sun, Page 2

ble,” says Gen. Crowder, **snd at that moment the
preliminary studies that resulied m the present
selective service syviem were malituted

**The irend of Continental military organization
since the battle of Jena and the inception of the
Junker idea of * the nation in arms’ (pot o mention
the unprecedented military effectivencss of the Gers
mai Empire in the present confliet) left no doubt
that no intelligeatly directed nation could afford
to enter the conflict with less than its entire
war.” Such systematization is impossible under any
\Hh'rﬂ-lhrukﬂinphbrﬂiqm'-.

““The thinking clement of the nation was per-
feetly aware of the truth of this proposition; and
Germany had given such & demonstration of its

effectiveness that little argument was necessary lo
support it and none is necessary to-day. If farms,
factories, railroads and industries were not to be
left crippled, if not ruined, by the indiseriminate
volunteoring of key and pivotal men, then, in the
face of such an coemy as Germany, the total milis
tary effectiveness of the nation would have beem
lessened rather .than strengthened by the asseubly
of 1,000,000 volunteers,

“On the assumplion that the seleclive service
bill would become a law, therefore, the plans for its
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National History Day and Chronicling America —
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civie and po-l!t!!;rul lite of the nation
marched with the women.

Pensylvania avenue, from the Capitol
to the White House was seeth with
dennely ked humanity. Grandstands
erecied F:f the inauguration ceremonles
tomorrow wers wilh speclators.

Flags, pennants, buttons, handbills,
posters and banners of myriad colors.
combined with the costumes
marchers, gave "The Avenue" a kalei-
doscople appearance. Tons of suffrage
literntore were distributed. Streeta 1::3
sidewalks were trampled with print
appeal for the ballot Lusty-lunged
women held impromptu suffrage speak-
ers at stresl COrMETs. -

The city was in gala attire not only
for the women, but for the Inaugural
parade, Bulldings rﬂ I.:EI‘I-II wnl.t:l:

. Intertwined with 1 guld
and | for Wilson and Marshall
emblazoned “Votes for
Women = National and International
colors of the suffragists were lavishly

" “hikers" from XNew

y came
Yn“rt Bl.lu.l.llmnn-‘ Richmond and other




The Washingto

" " eitles. The lnrgest was Gen.
;ﬁ.:’.'ii’.. Jones and her footsore feminine
“army"* which completed [ts trip from
New York, begun bruary 1=

Starting Signal Relayed.

Homefolks and visitors here abandon-
o] everything to view the pagesnt to-
day. The only desertion—in numbers
or thonght—from the woman Wwis the
citizens’ reception at the Unlon Statlon
to President-elect Wilson and his md ¥.
But this crowd, massed at the depol
plazga for the arrival of Wilson's spe-
cia]l traln, swept down inte the Avenus
in & wild rush for & view of the wom-
an's pageant as soon as the incoming
executive had arrived.

By noon the vanguard of ths women
paraders formed near the Peace Monu-
ment, at the base of the Capltol—the
eastern extremity of Pennsylvania ave-

nue.

:'nmn and girls, in dazsling, white
flowing robes. on horee and afool, mar-
ghaled the forces of oqual rights
Mounted on an immenss white charger,
in a long. looss yellow tunie, carrying

gilded trumpet, was Miss Inex MIH-
.Il!t'ﬂlll.l..'l'l.tl1 the celebrated New York suff-
r-gn leador. Bhe was the herald.

n the crack cavalry horse of the
army, Mrs. R. C. Burleson, wife of
Lisutenant Barieson, of the army. acted
as grand marshal A score of famous
horsswoman, including huntswomen  of
Virginia and Maryland, were assistant

-t l
' il = rming 1
. At sozih fromt of the 1".—-1
. L dng roagoted. The slpnai
e mart of Lthe pirnde war ™Nyed
beliek ) Liort up 1o t9e Peore Nenn
i F=calde q i e L
pliils in ailo e her
1 e g o oF
i
- - T v iw
i Vive aw W ol t
i Lr-u3z i .--ﬁ""u.: TN
#" L purple

and yellow banner was suspepose iooin
her trumpet.

Hundreds of the marchers wers uni-
formed, but the greater part donped
“citizen's™ clothes, The yniformd, of
every color, were long “Portia” capes,
full anl Nowing, with & slngles buiton ag
the breast. “Portia™ cape wers the unl-
rorm headpieces

Floats of Many Nations

Babind Mlsa Milholland marched ten
usners, carrying yellow and blue pen-
nants, and wearing light blue ang gold
caps and gowne

A woman's bang of fifty pieces faol-
lowed They recelved a tremendous
ovalion al every step. BHehind marched
fifty wnore uniformed women ushers,
Then cames Caplial women marchers—
over d-clad In golden tan caps

The first mounied brigade. headed by
S-h‘rI. Durleson. the gramd marshal, ware
[Ed

Then came floats denoting the coun-
tries In which women have whaole or
partial suffrage. HBelore them was car-
ried a banner labslad “Women of the
World Unite.” The fArst floal repre-
sented Norway, Mrs, Knule Nelson,
wife of the Minnesuta Benaior, was the
central flgure on this fAoat, seated
amidest 5 minature forest of waving
!!'Cf.-fwe-;hr. (o

tries pepresenied by foats, all drawn
by oaparisoned horses, wore Filnland,
New Zealand, and Australia. Each
bore in large fMgures the date upon
which women were glven suffrage In
these countrief. On them were sealed
waoamsn and girls ln respective natlonal
CONLL e,

A sinndard bearing the
“Countries Whaere

wiords
Women Have Par-
tal Buffrage,” was followed .by alle-
goriral foats represchiting Bweden,
IDenmark. Teeland, Great Britaln, Aus-
tria-Hungnry, and Heslglum National
fage of the reapsctive countries draped
| vomen and girls sealed on thrones
|"'l'|-||_ girls In Swellah <olors were aon

|the “Bweden"” float. A large Union
idack draped a Yyoung "woman on ths
Ffiremt Hritain fAoat Three girls In
Welsh costumes represented Wales:
[ In kiltles represented Seotland:
v, Wedrtng the Irish greem and
| carrying barpa. renressiled Ireland:
|.,._...., Canada, and thres poclely belles
(| of Washington, attired In indo tur-
tans and robes, represented Tndia
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Letter from Mrs, E. Jackson on voting rights,
Hational Archives
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Digital Resources
from HISTORY
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The dual concepts
of rights and
responsibilities

help to frame many
important questions
about government,
citizenship, and civil
rights. What rights can
and do governments
grant citizens, and
what responsibilities
do citizens have to
the government, to
themselves and to one
another?

Rights & Responsibilities

RIGHTS AND RESPONSIBILITIES: DIGITAL RESOURCES FROM HISTORY
By Kim Gilmaore, HISTORY

This year's National History Day theme offers a rich lode for students to mine as they consider
potential topics for their projects. The dual concepts of rights and responsibilities help to frame
many impaortant questions about government, citizenship and civil rights. What rights can and
do governments grant citizens, and what responsibilities do citizens have to the government, to
themselves and to one another? This is just one of the questions that can emerge from such a
vibrant theme, and HISTORY® has many resources to help students and teachers as they choose
their Mational History Day topics.

When choosing a topic, it can be very helpful to start by thinking broadly about a set of ideas, and
then looking for a specific angle to explore. Whether you are most interested in political, social or
cultural histary, it is useful to consider many perspectives on a topic, and then try to look at it from
yet another distinct view, or to find a niche that you connect with. Each year, students find such
creative and compelling History Day topics, and Rights and Responsibilities in History provides
another broad canvas for students to work with.

HISTORY has many resources that touch upan this theme, which can connect with many aspects

of bath U.5. and global history. Indeed, the concepts of rights and responsibilities also allow us

to think about the ways ideas travel, and how these cateqories are often changing in response

to events or ideas in other sections of the globe. As just one example, historians have connected
the dirculation of ideas about rights from the American Revolution to the French Revolution to the
Haitian Revolution. The ways these ideas were argued and implemented differed vastly, but primary
sources help us dig in to see how and why they were applied in specific areas.

When considering the 2014 theme, several HISTORY resources come to mind. | encourage teachers
and students to take advantage of the vast world of digital sources on HISTORY.com and beyond.
Also, don't be afraid to go the library or a historical society and dig into the archives. Sometimes the
most surprising sources are at the bottom of a box or file.

Suggested History Resources:

Citizenship Quiz and The Naturalized

This fun and engaging game is based on the test people take when they go through the process
of becoming a U.5. citizen. The USCIS administers this official test and process. Exploring the
citizenship process is a great way to review the rights and responsibilities of United States citizens.
It is also important for us all to remember the low points in our nation’s journey to establishing
rights for newcomers and potential immigrants to the U.S. The Chinese Exclusion Act of 1882

is just one example of an immigration restriction that was later overturned. The Maturalized'is a
HISTORY documentary that follows the experiences of several contemporary people on the journey
of becoming U.S. citizens.

Citizenship Quiz: http:/iwww.history.com/shows/classroomfinteractives/citizenship-quiz

Learn more about the Chinese Exclusion Act: hitp:/fwww.ourdocuments.govidoc.
php?doc=47

Double Victory

Double Victoryis a documentary that spotlights the historic role of the Tuskegee Airmen during
World War Il revealing the ways these African Americans bravely fought a war on two fronts: They
helped the world triumph against fascism abroad and they fought valiantly for racial justice and



equality at home. Featuring many Tuskegee pilots who tell powerful stories of their experiences during the war, Double Victory shows how these
airmen helped defeat fascism in Europe and helped inspire the Civil Rights Movement upon their return. This program is an excellent resource for
thinking about how and why rights and responsibilities evolve based on broader world events, and how everyday citizens can fight for change.

Double Victory Classroom Guide: http:/fwww.history.com/images/media/pdf/Double_Victory_FIN.pdf
Learn more about the Tuskegee Airmen: hittp:/fwww.history.com/topics/tuskegee-airmen

Miracle Rising: South Africa

The struggle to overturn apartheid in South Africa took place over decades, and finally came to a head in the 1990s. Miracle Rising chronicles
the anti-apartheid movement from the perspective of those who lived through it. Recounted through personal accounts of key figures, both local
and international, the documentary examines how a momentous social movement in South Africa helped bring about enormous change. This is
a compelling example of the ways a social movement changed the definition of the rights of an entire group of people, forcing the government
to recognize the humanity and citizenship of black South Africans, While in some cases rights are spelled out by governments, in others people
use their organizing power to reframe the political and social sphere. Miracle Rising is an excellent example of this kind of change and the
complexities involved.

Learn more about the Anti-Apartheid movement: http:/fwww. history.com/topics/apartheid

How the Earth Was Made/The Universe

Each year on Earth Day, people everywhere are reminded of the importance of safequarding our world's natural resources for future generations. How

the Earth Wias Made s a natural history series that travels around the globe to look at our planet’s key geological features, from the Grand Canyon to the
Atacama Desert and beyond. The series helps us reflect on the rights and respansibilities we have to our planet, This series, as well as HISTORY's series The
Universe teaches us about ways that human action shapes the environment—issues that continue to be pressing throughout the world. These are just a
few examples of programs that can provide ideas for thinking about how and why our responsibility to the natural world changes over time.

Relevant wehbsites: hitp:/fwww.history.com/shows/ how-the-earth-was-made; http:/fwww. histary.com/shows/the-universe

Engineering an Empire

Throughout world history, there have been pivotal moments at which the concepts of rights and responsibilities have been upended and transformed.
While many of these came during times of revolution or upheaval, others have developed slowly over the course of decades or generations. The
Engineering an Empire series is a visually dynamic world history series that focuses on architecture and innovation in countries including China,
Russia, France, Greece and Mexico. Looking at these societies through the lens of the built environment allows us to consider the ways public culture
was defined, and to think about who had rights to visit and use these spaces. The series offers a great overview of many of these world societies.

Additional Resources
Visit History.com and History Classroom for short videos, original articles, maps and other resources: www.history.com; www.history.com/classroom

Mankind: The Story of All of Us: World History Resources drawn from the  The World Digital Library from the Library of Congress is a great site for
HISTORY series: waorld history sources:
hitp:/fwww. history.com/mankind hittp://www.wdl.org/en/

Find great digital history resources through HISTORY's partnership with  Center for History and New Media at George Mason University
HMH: http:/fchnm.gmu.edu/

http:/fwww. hmheducation.com/historyfindex. php National History Education Clearinghouse

The Mational Archives' Our Documents site is an outstanding primary http:/fteachinghistory.crg/
source destination:

www.ourdocuments.gov Weider History Group Magazines, which includes links to articles from 11

history publications
HISTORYnet.com
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